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PART I: Introduction

Why Good Evaluation is Necessary

Teacher evaluation matters becausanisteachimghi ng m
and learning, and the teachitegarning connection works best when we have effective teachers

wor ki ng with ev eZ%Eyaluatibnusgsiemstmust be efrhigh qdadityif we are to

discern whether our teachers are of high qualltye quality of an education system cannot

exceed the quality of its teachérEhe role of a teacher requires a performance evaluation

system that acknowledges the complexities of the job. Teachers have a challenging task in

meeting the educational neeafsan educationally diverse student population, and good

evaluation is necessary to provide the teachers with the support, recognition, and guidance they
need to sustain and improve their effdrts.

Because teachers are so fundamentally important to schp@vement and student success,

improving the evaluation of teacher performance is particularly relevant as a means to recognize
excellence in teaching and to advance teacher effectiveness. A meaningful evaluation focuses on
instructional quality and pfessional standards, and through this focus and timely feedback,

enables teachers and leaders to recognize, appreciate, value, and develop excellent teaching. The
usage of the terminology is consisteati swvinhat:t
intended to connote a particular technical definition. The benefits of a teacher evaluation system
are numerous and well documented. Johnson (1999) noted that the process evaluation can be
valuable in several ways, including:

(@]

assessing the efttiveness of classroom teachers;

(@]

identifying areas in need of improvement;

(@]

making professional development more individualized; and

improving instruction schoolwide

(@]

Sanders (2000) observed that once teachers are given feedback pertaining tarelasstoo

instructional outcomes, they start to modify their instruction to address their weak areas. Itis
important, however, that when administrators make decisions and provide feedback to teachers

on their performance, that the information is a valiasuee of theiactualjob performance,

which means it should i ncl whkssandodbfelas€®her sdé r es

Problems with Current Evaluation Systems

Unfortunately, even t Rhisracgdmized asthe mastjoetantfactore f f e ¢ t
in improving student achievement, schools rarely measure, document, or use effectiveness
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ratings to inform decision makirfgrhe result is that it is difficult to distinguish between poor,

average, good, and excellent teacher. Sometimester t he @ Wi°sthpeldten&Etbf ect , 0
assume that teacherso6 effectiveness in the cl
thus, treat them as interchangeable parts. Weisberg, Sexton, Mulhern, and Keeling (2009)

indicated thatll teachersare rated as great or at least godd.fact, in their study, 99 percent of

teachers were rated satisfactorywhen their schools usedsatisfactory/unsatisfactomating

system; in schools that used an evaluation scale with a broader range of options, a

overwhelming 94 percent of all teachers received one of the top two ratings. Further, they noted

that evaluation systems reinforce this indifference to the variations in teacher performance in

several ways:

Excellence is not recognized rating sca that does not distinguish the truly
outstanding performers from the average ones creates a situation where the exceptional
teachers are not identified and cannot be recognized formally.

Professional development is inadequagchool divisions cannadentify the needs of
teachers and provide professional development if their shortcomings are never identified.

Novice teachers do not receive special attentidfhen evaluation systems do not

identify the specific developmental needs of new teachers amdwidely recognized as
needing support to build and implement the most effective practices), they do not receive
the assistance they need to correct their deficiencies.

Poor performance does not get address8dhools that provide teachers with iteid
unrealistic ratings rarely dismiss teachers for poor performance, even though they are
recognized by other teachers and administrators as being ineffective.

Other flaws in the teacher evaluation process inctide:

O«

problems with the evaluation insingnts themselves (e.g., subjectivity, low validity);
O issues related to time and resourtes;

0 atendency to focus on paperwork routines rather than improving instruction;

0 an absence of standard protocols and practices in teacher practices;

0 an absence of meimgful and timely feedback to teachers;

0 inadequate administrator training;

O alack of time to perform adequate evaluatibhs;

0 alack of impact; and
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0 alack of constructive criticism on the evaluation that can be used to improve professional
practice and fben are based on sparse evidence.

Historically, the result is that little has been done to develop, support, and retain effective
teachers and most teachers, even the ineffective ones, become tenured or gain continuing
contract status. In short,
Evaluaton systems fail to differentiate perfor
cannot be recognized or rewarded, chronically-p@&forming teachers languish, and the
wide majority of teachers performing at moderate levels do not get the differentiated
support and development they need to improve as professidnals.

Importance of Recognizing Teacher Effectiveness

Characterizing teacher effectiveness is important because of the direct impact teachers have on
student performance. In fact, teacher effegtass is the most significant schoslated variable
impacting student learning outcom@sStronge, et al., (in press) conducted a study on teacher
effectiveness and discovered that a 30+ percentile point difference in student achievement in
mathematiceind English could be attributed to the quality of teaching that occurred in the
classroom over an academic y&ar.

Purposes of Evaluation
The primary purposes of a quality teacher evaluation system are to:

0 contribute to the successful achievemenhefgoals and objectives defined in the school
di vi sionds educational pl an;

° improve the quality of instruction by ensuring accountability for classroom performance
and teacher effectiveness;

° implement a performance evaluation system that promotestavpagorking
environment and continuous communication between the teacher and the evaluator that
promotes continuous professional growth and improved student outcomes;

promote selgrowth, instructional effectiveness, and improvement of overall profedsion
performance; and ultimately

O«

0 optimize student learning and growth.
A high quality evaluation system includes the following distinguishing characteristics:
0 benchmark behaviors for each of the teacher performance standards;

0 a focus on the relationshijetween teacher performance and improved student learning
and growth;
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0 a system for documenting teacher performance based on multiple data sources regarding
teacher performance;

O«

the use of multiple data sources for documenting performance, includinguwppes
for teachers to present evidence of their own performance as well as student;

0 a procedure for conducting performance reviews that stresses accountability, promotes
professional improvement, and increases teacher involvement in the evaluatessproc
and

w

0 a support system for providing assistance when needed.
Purposes of this Document

The Board of Education is required to establish performance standards and evaluation criteria for
teachers, principals, and superintendents to serve as guidelisebool divisions to use in

implementing educator evaluation systems. Thede of Virginiarequires (1) that teacher

evaluations be consistent with therformance objectives (standards}et forth in the Board of

E d u c a Guidelmes for Uniform Pedrmance Standards and Evaluation Criteria for

Teachers, Administrators, and Superintendentsd ( 2) t hat school boar ds
evaluating instructional personnel address student academic progress.

Section 22.4253.13:5 (Standard 5. Quality of sklxoom instruction and educational
Leadership) of th€ode of Virginiastates, in part, the following:

D
w

Consistent with the finding that leadership is essential for the advancement of public
education in the Commonwealth, teacher administrator, @meristendent evaluations

shall be consistent with the performance objectives included i@ufdelines for

Uniform Performance Standards and Evaluation Criteria for Teachers, Administrators,

and SuperintendentsEvaluations shall include student acadeprbgress as a

significant component and an overall summative rating. Teacher evaluations shall
include regular observation and evidence 't
curriculum. Evaluations shall include identification of areas of idda strengths and
weaknesses and recommendations for appropr

Section 22.4295 (Employment of teachers) states, in part, the following:

€ C. School boards shall develop a procedure for use by division superintendents and
principals in evaluating instructional personnel that is appropriate to the tasks performed
and addresses, among other thisgisdent academic progresgemphasis added] and
the skills and knowledge of instructional personnel, including, but not limited to,
instructional methodology, classroom management, and subject matter knowledge.

TheGuidelines for Uniform Performance Standards and Evaluation Criteria for Teashers
forth seven performance standards for all Virginia teachers. Pursuant to staéadiner
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evaluations must be consistent with the performance standards (objectives) included in this
document.

The Guidelines for Uniform Performance Standards and Evaluation Criteria for Teachers

provide school divisions with a model evaluation systegiuding sample forms and templates

that may be i mplemented fas is0 or used to re
Properly implemented, the evaluation system provides school divisions with the information

needed to support systems of differated compensations or performaih@sed pay.

As prescribed by th€ode of Virginia each teacher must receive a summative evaluation rating.
The Code of Virginia requires that student academic progress be a significant component of the
evaluation. Hw student academic progress is met is the responsibility of local school boards
provided thaPerformance Standard 7: Student Academic Progeeset the least weighted of

the performance standards or less than 1 (10 percent); however, it may be wexjghtBdas

one of the multiple lowest weighted standards.

The document was developed specifically for use with classroom teachers. For other non
classroom educators who are required to hold a Virginia teaching license, revisions likely will be
necessar. For example, guidance counselors and libraggia specialists may require modified
performance standards and data sources different from classroom teachers.
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Part 2: Uniform Performance Standards for Teachers

The uniform performance standards for teachers are used to collect and present data to document
performancehat is based on wetlefined job expectations. They provide a balance between
structure and flexibility and define common purposes and expectations, thereby guiding effective
instructional practice. The performance standards also provide flexibilityueaging creativity

and individual teacher initiative. The goal is to support the continuous growth and development

of each teacher by monitoring, analyzing, and applying pertinent data compiled within a system

of meaningful feedback.

Defining Teacher Peformance Standards

Clearly defined professional responsibilities constitute the foundation of the teacher performance
standards. A fair and comprehensive evaluation system provides sufficient detail and accuracy
so that both teachers and evaluators, (encipal, supervisor) reasonably understand the job
expectations.

The expectations for professional performance are defined usingteeted approach.

Performance Standards

Performance standards define the criteria expected when teachers perfomajtveduties.
For all teachers, there are seven performance standards as shown in Figure 2.1.

Figure 2.1: Performance Standards

Performance Standard 1: Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subjecttcantéthe
developmental needs of students by providing relevant learning experiences.

Performance Standard 2: Instructional Planning

The teacher plans wusing the Virginia St
strategies, resources, drata to meet the needs of all students.

Performance Standard 3: Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional
strategies in order to meet individual learning needs.

Performance Standard4: Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure st
academic progress, guide instructional content and delivery methods, and provide time
feedback to both students andguats throughout the school year.
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Performance Standard 5: Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positi
safe, studententered environment that is conducive to learning.

Performance Standad 6: Professionalism

The teacher maintains a commitment to professional ethics, communicates effective
takes responsibility for and participates in professional growth that results in enhanc
student learning.

Performance Standard 7: Student Aademic Progress

The work of the teacher results in acceptable, measurable, and appropriate student
academic progress.

Performance Indicators

Performance indicators provide examples of observable, tangible behaviors that indicate the
degree to which teaers are meeting each teaching standard. This helps teachers and their
evaluators clarify performance levels and job expectations. That is, the performance indicators
provide the answer to what must be performed. Performance indicators are provided as
examples of the types of performance that will occur if a standard is being fulfilled. However,
the list of performance indicators is not exhaustive, and they are not intended to be prescriptive.
Teachers are not expected to demonstrate each performdiva¢dn as all performance

indicators may not be applicable to a particular work assignment. However, some teaching
positions may need to identify specific indicators that are consistent with job requirements and
school improvement plans. Teachers aflsnts with disabilities, for example, are required to
participate in Individual Educational Program (IEP) meetings and maintain appropriate
documentation regarding student performance. This might be added as a performance indicator
under Performance Stdard 7 (Student Academic Progress). Similarly, science teachers might
add a performance indicators regarding laboratory safety under Performance 5 (Learning
Environment).

Evaluators and teachers should consult the sample performance indicatorsficatodarof
what constitutes a specific performance standBestformance ratings are NOT made at the
performance indicator level, but at the performance standard level. Additionally, it is
important to document a teacher’s performance on each standard with evidence generated
from multiple performance indicators. Sample performance indicators for each of the
performance standards follow.
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Performance Standard 1: Professional Knowledge

The teacher demonstrates an understanding of the curriculum, sabjgent, and the developmental need
of students by providing relevant learning experiences.

Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limit

11
1.2

13

1.4
15
1.6
1.7

1.8

Effectively addesses appropriate curriculum standards.

Il ntegrates key content elements and facildi
instruction.

Demonstrates ability to link present content with past and future learning experiences, od@r su
areas, and real world experiences and applications.

Demonstrates an accurate knowledge of the subject matter.
Demonstrates skills relevant to the subject area(s) taught.
Bases instruction on goals that reflect high expectations anttlarstanding of the subject.

Demonstrates an understanding of the intellectual, social, emotional, and physical developmen
age group.
Communicates clearly and checks for understanding.

Performance Standard 2: Instructional Plaming

The

resources, and data to meet the needs of all students.

teacher plans using the Virginia Standard

Sample Performance Indicators
Examples of teacher work conducted in the performandeeaftandard may include, but are not limited to:

2.1
2.2
2.3
2.4
2.5

Uses student learning data to guide planning.

Plans time realistically for pacing, content mastery, and transitions.
Plans for differentiated instruction.

Aligns lesson objectivestoh e school 6s curriculum and st ufd
Develops appropriate longnd shorrange plans and adapts plans when needed.
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Performance Standard 3: Instructional Delivery

The teacher effectively engages students in learning by usiagedy of instructional strategies in order to
meet individual learning needs.

Sample Performance Indicators
Examples of teacher work conducted in the performance of the standard may include, but are not limit

3.1
3.2
3.3
3.4
3.5
3.6
3.7

Engages and maintains studeintactive learning.

Builds upon studentsd existing knowledge a
Differentiates instruction to meet the stu
Reinforces learning goals consistently throughout lessons.

Uses a variety of effective instructional stragésgand resources.
Uses instructional technology to enhance student learning.
Communicates clearly and checks for understanding.

Performance Standard 4: Assessment of and for Student Learning

The teacher systematically gathers, analyzes, aed al relevant data to measure student academic
progress, guide instructional content and delivery methods, and provide timely feedback to both stude
parents throughout the school year.

Sample Performance Indicators
Examples of teacher work condea in the performance of the standard may include, but are not limited {

4.1

4.2
4.3

4.4
4.5

4.6

4.7

Uses prassessment data to develop expectations for students, to differentiate instruction, and t
document learning.

Involves students in setting learning goats @onitoring their own progress.

Uses a variety of assessment strategies and instruments that are valid and appropriate for the (
and for the student population.

Aligns student assessment with established curriculum standards and bksachmar

Uses assessment tools for both formative and summative purposes and uses grading practices
report final mastery in relationship to content goals and objectives.

Uses assessment tools for both formative and summative purposes togofdenand adjust
studentso6 | earning.

Gives constructive and frequent feedback to students on their learning.

10
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Performance Standard 5: Learning Environment

The teacher uses resources, routines, and procedures to provide a respectfug,madiivstudertentered
environment that is conducive to learning.

Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not limit

5.1 Arranges the classroom to maximize leagmwhile providing a safe environment.

5.2 Establishes clear expectations, with student input, for classroom rules and procedures early in 1
school year, and enforces them consistently and fairly.

5.3 Maximizes instructional time and minimizes djgrons.

5.4 Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiastic.
5.5 Promotes cultural sensitivity.

5.6 Respects studentsd6 diversity, including
57 Actvely | istens and pays attention to studen

5.8 Maximizes instructional learning time by working with students individually as well as in small
groups or whole groups.

Performance Standard 6: Professionalism

The teacher maintas a commitment to professional ethics, communicates effectively, and takes
responsibility for and participates in professional growth that results in enhanced student learning.

Sample Performance Indicators
Examples of teacher work conducted in thegranince of the standard may include, but are not limited td

6.1 Col |l aborates and communicates effectd v
being and success.

6.2 Adheres to federal and state laws, school and division polci@sthical guidelines.

6.3 Incorporates learning from professional growth opportunities into instructional practice.
6.4 Sets goals for improvement of knowledge and skills.

6.5 Engages in activities outside the classroom intended for school aedt $tndancement.

6.6 Works in a collegial and collaborative manner with administrators, other school personnel, and
community.

6.7 Builds positive and professional relationships with parents/guardians through frequent and effeq
communicationcocer ni ng studentsd progress.

6. 8 Serves as a contributing member of the
collaboration with teaching colleagues.

6.9 Demonstrates consistent mastery of standard oral and written English in all communicati
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Performance Standard 7: Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progres

Sample Performance Indicators
Examples of teacher work conducted in the performance ofahdastd may include, but are not limited to:

7.1 Sets acceptable, measurable, and appropriate achievement goals for student learning progresg
on baseline data.

7.2 Documents the progress of each student throughout the year.

7.3 Provides evidee that achievement goals have been met, including thepstateed progress data
when available as well as other multiple measures of student academic progress.

7.4 Uses available performance outcome data to continually document and communicate stude
academic progress and develop interim learning targets.

Note: Performance Standard 7: If a teacher effectively fulfills all previous standards, it is likely
that the results of teachidgas documented in Standard 7: Student Academic Prégresslid

be positive. The Virginia teacher evaluation system includes the documentation of student
growth as indicated within Standard 7 and recommends that the evidence of progress be
reviewed and considered throughout the year.

12
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Part 3: Doaumenting Teacher Performance

The role of a teacher requires a performance evaluation system that acknowledges the
complexities of the job. Multiple data sources provide for a comprehensive and authentic

Aperfor mance

por tr ai tsourcesfof infolmatiort desaribdd enrFiguse 3 o r Kk .

were selected to provide comprehensive and accurate feedback on teacher performance. These
suggested documentation sources for teacher evaluation can be used for both probationary and
continuing contract teaers.

Figure 3.1:Suggested Documentation Sources for Teacher Evaluation

Data Source Definition
Observations are an important source of performance information. Formal
Formal ) .
: observations focus directly on the seven teacher performaarasts.
Observations : ; :
Classroom observations also may include a review of teacher products or arf
and review of student data.
Informal Informal observations are intended to provide more frequent information on g
Observations | wider variety of contributions madsy the teacher. Evaluators are encouraged
conduct observations by visiting classrooms, observing instruction, and obse
work in nonclassroom settings.
Student surveys provide informatdfo
Student . . .
S how the professional is performing. The actual survey responses anidan
urveys : oot )
the teacher who prepares a survey summary for inclusion in the porifbiéo.
surveys provided in this document are designed to be used in grd@e® 4., not
with pre-kindergarten and kindergarten students).
. Portfolios/document logs provide documentation generated by the teacher fo
Portfolios/
seven performance standards.
Document
Logs
Selt Selfeval uati ons reveal t hebperrananbeer s 6
Evaluation

13
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Observations

Observations are intended to provide information on a wider variety of contributions made by
teachers in the classroom or to the school community as a whole. Administrators are continually
observing in their schools by watly through classrooms and novstructional spaces, attending
meetings, and participating in school activities. Thesetdalay observations are not

necessarily noted in writing, but they do serve as a source of information.

Direct classroom observati can be a useful way to collect information on teacher performance;
as a stan@lone data collection process, however, it has major limitations. If the purpose of a
teacher evaluation system is to provide a comprehensive picture of performance ia guiieée
professional growth, then classroom observation should be only one piece of the data collection
puzzle. Given the complexity of the job responsibilities of teachers, it is unlikely that an
evaluator will have the opportunity to observe and p¥edback on all of the performance
standards in a given visit.

Observations can be conducted in a variety of settings and take on a variety of forms, including
quick, dropby classroom visits, to more formal, gsanned observational reviews using

validated instruments for documenting observations. Furthermore, observations may be
announced or unannounced. Evaluators are encouraged to conduct observations by observing
instruction and noinstructional routines at various times throughout the evaluatole.

Formal Observation

In a formal observation, the evaluator conducts a structured orssitiured, planned

observatiod either announced or unannounéetypically of a teacher who is presenting a

lesson to or interacting with students. Evalustan use formal observations as one source of
information to determine whether a teacher is meeting expectations for performance standards.
A sampleFormal Classroom Observation Forsiprovided within this handbook; many other
observation forms are aVable. Formal classroom observations should last a specified period of
time (for example, 30 or 45 minutes, or the duration of a full lesson). For maximum value, the
building level administrator should ensure that formal observations occur throughgeéthe

Typically, the evaluator provides feedback about the observation during a review conference
with the teacher. During the sessiowhich should occur within a specified number of school
days following the observatidnthe evaluator reviews ahformation summarized on the

Formal Classroom Observation Foras well as any other applicable documentation. Sample
postobservation inquiries are shown in Figure 3.2. One copy of the observation form should be
given to the teacher, and one copy shdgdnaintained by the evaluator for the entire

evaluation cycle to document professional growth and development.
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Figure 3.2: Sample PosObservation Inquiries

What went well during the lesson | observed?
What would you do differently the next time ytaach this lesson and/or use a particular instructional strateg
How would you describe the learning climate of the classroom during the lesson?

What occurred during the day before | arrived for the observation that may have influenced what happen;
during the time | spent in your class?

How did you address students who needed more time to fully understand and master the concept?

I observed a fAisnapshoto of your instruction. H
outcomes?

What informal or formal assessments did you conduct prior to teaching this lesson? How did the data fro
assessments influence this lesson?

How did you let students know what the objective for the lesson was and how the students would know if
successfully achieved it?

What student characteristics or needs do you keep in mind as you are giving directions?

What goal(s) did you set this year for student achievement? How are your students progressing on that/t
goal(s)?

1Stronge, J.H. & Tucker, P.D. (2003) as cited in Stronge, J.H. (2010b).
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Informal Observations

Informal observations are intended to provide more frequent information on a wide variety of
contributions made by teachers in the classroom dretethool community as a whole.
Evaluators are encouraged to conduct informal observations by observing instruction-and non
instructional routines at various times throughout the evaluation cycle. These informal
observations typically are less structutiedn formal observations.

Informal observations might include observing instruction for a short duration (i.e., ten to fifteen
minutes) or observing work in narlassroom settings at various times throughout the school

year. For example, an informal @pgation might include briefly visiting a classroom during a
science laboratory experiment or observing a teacher participating in a faculty meeting or
committee meeting. An important factor for evaluators to remember when collecting informal
observatiordata is to focus on specific, factual descriptions of performance. Also, it is important
to obtain a representative sampling of performance observations through regular, repeat visits to
classrooms.A samplelnformal Classroom Observation Forisiprovidel. One copy of this

form should be given to the teacher and one copy should be maintained by the evaluator for the
entire evaluation cycle to document growth and development.

1 Stronge, J.H. & Tucker, P.D. (2003) as cited in Strongi&, (2010b).

' Note: An evaluation cycle refers to an ongoing process of data collection, evaluator-evaluatee discussion,
summative review, and performance improvement. The various cyclical steps in a quality evaluation system (e.g.,
classroom observation — feedback- improvement) are inextricably linked and seamless.
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Walk-through Observations

Walk-through observations have been popularized in recent years as a means of documenting
and assessing practices and trends throughout a schgpically, walkthrough observations

are designedbdtprovide brief (three to five minutes) visits in multiple classrooms. While-walk
through visits can be helpful in checking for standard instructional practices or for vertical and
horizontal curriculum articulation across the school, evaluators shoglltieus in relying on
these visits for individual teacher evaluatasjgenerally, they are not designed for teacher
evaluation. Visits of three to five minutes, even if conducted frequently, may not do justice to
teachers in terms of understandingrtivestructional or assessment practices, studentdime

task, learning environment, and so forth.

Student Surveys

Student surveys represent an additional source of information regarding teacher performance.
The purpose of a student survey is to abllaformation that will help the teacher set goals for
continuous improvement (i.e., for formative evaluation). In moskpprgergarten through grade

12 teacher evaluation systems, the sole purpose of the surveys is to provide feedback directly to
theteacher for professional growth and development.

Student surveys are unique in that, although they may be required for most teachers, teachers
will retain exclusive access to the results of the surveys regarding his or her performance.

Teachers should adnister annual student surveys according to school division guidelines

during a specified time period (for example, the second nine weeks). Teachers at the middle and
high school levels should administer surveys to two classes of students that asntajwvesof

their teaching assignment(s) during a specifi
guestions may be added to the survey. The teacher will retain sole access to the student surveys;
however, the teacher will provide a summary ofgtereys to the evaluator. (Note: The student
survey summary can be included in the teacher

There are four different versions of the student survey (Grade8%, 68, and 912) designed

to reflect developmental differencesn st udent s6 abi l ity to provi de
teacher.Student Surveyand the accompanying Survey Summary Sheet provide a unique form

of formative feedback. All surveys should be completed anonymously to promote honest

feedback.

2'Downey, C.J., Steffy, B.E., English, F.W., Frase, L.E., & Poston, W.K., Jr. (2004) as cited in Stronge,
J.H. & Tucker, P.D. (2003).
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Portfolios/Document Logs

Artifacts of a teacherodés performance can serv
documenting the work that teachers actually do. These artifacts can be organized as portfolios or
document logs as a forma@ect of the data collection system. Various school divisions call the
teachersdé own documentation of their work by
same to provide evidence of teaching excellence. The items included provide evalgtor

information they likely would not observe during the course of a typical classroom visit. They

also provide the teacher with an opportunity for-seffection, demonstration of quality work,

and are a basis for twway communication with an evaliea. The emphasis is on thqeality of

work, not thequantityof materials presented.

Portfolios

The professional portfolio is an organized co
skills, talents, and accomplishments for the evaluation cyitleontains a broader, more
comprehensive collection of material than does a document log, and the selection of material to
be included is often at the discretion of the teacher. The portfolio provides an opportunity to
demonstrate professional compete with regard to meeting division teaching standards and is
therefore an important part of the evaluation process. Written analysis and reflection about
artifacts should be included in the portfolio to provide insight into the rationale for the enénts a
process documented in each entry. If student work samples are used in the portfolio, all
personally identifiable information should be removed. The portfolio is an official document
that is maintained by the teacher and reviewed periodically by #ieagor. It is the property of

the teacher and follows the teacher when work assignments change.

Portfolios are an important element of an evaluation system because they allow evaluators to get

a more accurate portr ait ssigtihgteachereimmohiermpand per f o
improving their own performances, which in turn, can result in better instructional delivery and
learning opportunities for studeritsThey also help in making the instructional relationship

bet ween a t daag; stuedentovsrk, hnel assessments éldarcker, Stronge, and

Gareis (2002) discussed the beneficial nature of portfolios pointing out:

Teacher portfolios are appealing for many reasons, including their authentic nature,
recognition of the complex nae of teaching, encouragement of gefiection, and

facilitation of collaborative interaction with colleagues and supervisors. In addition, the
inherent flexibility and adaptability of portfolios makes them an attractive vehicle for a
range of purposes parti cul arly professional gr owt h
professionalism because they encourage the reflection ant@aloring that are

hallmarks of the true professiorval.

The electronic portfolio should include only material that isiapple for the individual

teacherdés evaluation cycl e. Amelia County Pu
electronic portfolio to include suggested content and organizational folders for each standard.
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There are several key features of a quaétiching portfolio:
0 Itis grounded in the professional teaching standards.

0 Atrtifacts of teacher and student work are selected purposefully to document teacher
responsibilities accurately.

O Itincludes reflection on what the artifacts mean and howetheher learned from theh.

Performance Artifacts

Performance artifacpsoduet §tbfe peadbichg @ahdt b
performance. They are the raw materialPs on w
Artifacts ae not created solely for a portfolio or document log, but are readily reviewed in
portfolio/document log form. They should provide evidence of one or more of the teacher
performance standards. Each artifact may include a caption since the artifaet vidved in a

context other than that for which it was developed. Figure 3.3 offers suggestions for creating
captions.

Figure 3.3: Artifact Captions
Descriptive title of the artifact

Performance standard documented by the artifact

Date created

Who cre#ed the artifact

Brief description of the context in which the artifact was used

Additional commentary by the teacher (if desifed)

Tips on Creating a Portfolio

The professional portfolio:

0 is awork in progress and should be continually maintaineddghiaut the evaluation
period;

should be useifriendly (neat, organized);

O«

0 includes a brief description or explanation for each entry;

contains appropriate documentation based on contract status

O«

contains the items the teacher wishes to present to thextorabut will not be graded.
The teacher will have full responsibility for contents, pacing, and development;

O«
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photocopied for inclusion. Artifacts that do ndtifi the binder (e.g., video or audio
tapes) may be submitted, if agreed to by the evaluator in advance; and

0 should contain summary information and analysis whenever possible
Implementing Portfolios

Initially, teachers may be hesitant to begin keepipgréfolio. Tucker, Stronge, and Gareis

0 is limited to items that will fit within the binder. Larger items can be photographed or

(2002) point out that implementing the use of portfolios is a cyclical, not a linear, process. They

offer seveal considerations to ensure effective implementation (see Figure 3.4).

Figure 3.4: Suggestions for Iplementing Portfolios
Enlist volunteers To make a change requires change agents. Find an initial cadre of teachers who are of
creating portfolios and are willing to become advocates for the initiative.

Start small Creating portfolios requirestame investment and thus bury from the teachers. By starting with ¢
small group of teachers and gradually increasing the numbers, a school may be better able to cultivate a
of the portfolio initiative.

Offer incentives and provide suppoiovide the necessary moral and material support to encourage teach
willingly participate in initiating portfolios. Freeing up time to allow teachers to create portfolios is key.

Study examples of best practideetermine what has not worked in yawn evaluation system and what
aspects of a teacher portfolio are important to addressing these shortfalls. Find out what has been succe
regard to implementing portfolios in other schools.

Allow time for change Acceptance by stakeholders, im&l and external factors, and a variety of other issue
make implementation of teacher portfolios a lengthy process. School divisions which have successfully
implemented teacher portfolios report that the process can take over two years.

Provide trainirg: Both teachers and their evaluators need to be familiar with the portfolio system. Consid
creating a portfolio handbook to explain the process, expectations, timelines, and format.

Conduct field tests and refine the portfolio proceBsior to impementing any higistakes consequences, mak
sure the portfolio is manageable for the teachers tasked to create it. Is the format realistic? Are all relev
performance responsibilities addressed? Is the timeline feasible? Feedback from the itétma¢itgrs should
be addressed to make the portfolio system more usable, feasible, accurate, and fair.

Communicate and collaboratdmplementing a portfolio system is a mygar process that involves an

increasing number of stakeholders. As such;wag communication is crucial to address expectations and
concerns, and thus receive biyfor the initiative. Collaboration among the stakeholders is an important wa
gain thefeedback, whiclis necessary to refine the portfolio system.

Evaluate the se of portfolios after implementatiorfevaluation of the portfolio system should be ongoing.
Surveys and focus groups provide useful avenues to determine what is working with the portfolio system
what needs to be adjusted.
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Document Logs

Document logs are similar in many ways to portfolios, yet are typically more concise. They tend
to contain a more confined collection of specific artifacts, sometimes containing just those

documents required by the school division. For probationary teactefsrarachers on

Performance Improvement Plafsee Part 6), the document log contains items relevant to a
single evaluation year. A new document log is begun for each evaluation cycle. Teachers with
continuing contracts on a thrgear evaluation cyclmaintain the document log for three years

and empty it upon completing the thrgear cycle. Therefore, these teachers will have multiple
versions of the required items. Teachers should make sure each item is labeled such that it is

clear which schoolsar it represents (for example: 262@11 Parent Contact Log).

Sample Documentation

Suggested documentation for each of the seven performance standards is listed below.

1. Professional Knowledge The teacher demonstrates an understanding of the

curriculum, subject content, and the developmental needs of students by providing

relevant learning experiences.

Summary of a plan for integrating instruction

Class profile

Annotated list of instructional activities for a unit

Annotated photographs of teachreadedisplays used in instruction

Annotated samples or photographs of instructional materials created by the teacher

Lesson/intervention plan (including goals and objectives, activities, resources, and assessment meas

Summary of consultation with appropeastaff members regarding special needs of individual students,

2. Instructional Planning: The teacher plans using the Virginia Standards of Learning,

the school &6s curricul um, effective
students.

strateg

Course syllabus
Lesson plan

Intervention plan

Substitute lesson plan

3. Instructional Delivery: The teacher effectively engages students in learning by using a

variety of instructional strategies in order to meet individual learning needs.

Samples of hadouts/ presentation visuals

Technology samples on disk
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4. Assessment of and for Student Learning The teacher systematically gathers,
analyzes, and uses all relevant data to measure student academic progress, guide,
instructional content and deliveryathods, and provide timely feedback to both students
and parents throughout the school year.

Brief report describing your recofdeeping system and how it is used to monitor student academic prog
Copy of teachemade tests and other assessment measure

Copy of scoring rubric used for a student project

Summary explaining grading procedures

Photocopies or photographs of student work with written comments

Samples of educational reports, progress reports, or letters prepared for parents or students

5. Learning Environment: The teacher uses resources, routines, and procedures to
provide a respectful, positive, safe, studegntered environment that is conducive to
learning.

Student Survey Summagior teachers of students in grade42)

List of classroomules with a brief explanation of the procedures used to develop and reinforce them
Diagram of the classroom with identifying comments

Diagram of alternative classroom arrangements used for special purposes with explanatory commen
Schedule of daily classom routines

Explanation of behavior management philosophy and procedures

6. Professionalism The teacher maintains a commitment to professional ethics,
communicates effectively, and takes responsibility for and participates in professional
growth thatresults in enhanced student learning.

Resumebd

Documentation of presentations given

Certificates or other documentation from professional development activities completed (e.g., worksh
conferences, official transcripts from courses, etc.)

Thank you I¢ter for serving as a mentor, cooperating teacher, school leader, voleiteer,

Samples of communication with students, parents/guardians, and peers

7. Student Academic Progress The work of the teacher results in acceptable, measurable,
and appropriatestudent academic progress.

Student Achievement Goal Setting Form

Chart of student academic progress throughout the year
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Analysis of grades for the marking period

Log of collegial collaboration

Documentation of meeting established annual goals

Test critiqe

Table of key knowledge and skills which indicates level of student mastery
Student progress data, if available

Data on student achievement from other valid, reliable sources

Sample Portfolio Templates

A sample of the table of contents for a portfatigrovided on the next page. The teacher should
complete a table of contents for each performance standard including the activity names and any
comments and place the artifacts immediately behind it.

Standard 1: Professional Knowledge

Standard 2: Instructional Planning

Standard 3: Instructional Delivery

Standard 4: Assessment of and for Student Learning
Standard 5: Learning Environment

Standard 6: Professionalism

Standard 7: Student Academic Progress

Self-Evaluation

Seltevaluation is a proas by which teachers judge the effectiveness and adequacy of their
performance, effects, knowledge, and beliefs for the purpose ofrgethvement. When

teachers think about what worked, what did not work, and what type of changes they might make
to bemore successful, the likelihood of knowing how to improve and actually making the
improvements increases dramaticdllfEvidence suggests that selfaluation is a critical

component of the evaluation process and is strongly encouraged. A JaagherSelf
EvaluationForm is provided.

Teachers are faced with a dynamic context in which to apply their knowledge, skills, and

abilities. What worked last year may not work this year for a variety of reasons, some of which
are outsi de t.hWherteacherhtake thedtimeto think abmut how they might
improve their delivery, instructional strategies, content, and so forth, they discover ways to make
their practice more effective, which, in turn, may impact student learning. Aiarasian and

Guli ckson (1985) offered seve-weaation(seedigeg3sise s t
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Figure 3.5: Strategies to Enhance Sé&t¥aluation

Self-reflection tools: These involvehecklists questionnaires, and ratisgales, whiclare completé by the
teacher to evaluate performance in terms of beliefs, practice, and outcomes.

Media recording and analysis: Audio and video recordings provide a useful method for the teachers and th
peers to review and analyze a teachero6s perfornr

Student feedback: Surveys, journals, and questionnair e:

Teacher portfolio: Teachers have an opportunity for selfaluation as they collect and analyze the various
artifacts for their portfolio.

Student performance data: Teachers can assess their instructional effectiveness by using test results, proj
essays, and so forth.

External peer observation: Colleagues, peers, and administrators can provide useful feedback on particula
aspects of anotheetac her 6 s behavi or .

Journaling: Teachers can identify and reflect on classroom activities, needs, and successes by keeping
classroom activities or events.

Collegial dialogue/experience sharing/joint problem solving: By collaborating on stragges, procedures, and
perceptions, teachers are exposed to the practices of colleagues, which can serve as a catalyst for them
their own practiceg.

Endnotes

! Tucker, P.D., Stronge, J. H., & Gareis, C. R0O20
2 Tucker, P.D., Stronge, J. H., & Gareis, C.R. (2002).
3 Tucker, P.D., Stronge, J. H., & Gareis, C.R. (2002), p. 2

4Wolf, K., Lichtenstein, G., & Stevenson, C. (1997) as cited in Tucker, P.D., Stronge, J.H. & Gareis, C.R.
(2002).

> Tucker, P.D.Stronge, J. H., & Gareis, C.R. (2002), p. 25
® Tucker, P.D., Stronge, J. H., & Gareis, C.R. (2002), p. 28
" Airason, P. W. & Gullickson, A. (2006).

8 Tucker, P. D., Stronge, J. H., & Gareis, C.R. (2002).

9 Airason, P. W. & Gullickson, A. (1985) as ditén Airason, P. W. & Gullickson, A. (2006), p. 195.
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Part 4. Connecting Teacher Performance to
Student Academic Progress

Despite the preponderance of evidence that the most important-sckoblat ed f act or
educations the quality of their teachers, teacher evaluation frequently ignores the results of
teaching student learnindg Schalock, Schalock, Cowart, and Myton (1993) stated that if the

purpose of teaching is to nurture learning, then both teachers and schools as a whole should be

judged for their effectiveness on the basis of what and how much students learn.> Using student
academic progress (as a measure of student achievement) to inform teacher evaluation only

makes sense because the most direct measure of teacher quality appears to be student

achievement. Research strongly supports the argument that ineffective teachers negatively

impact students’ learning while effective teachers lead to higher student achievement growth.

In addition, linking student academic progress with teacher evaluation offers significant potential
because progress:

w

different levels of achievement to each classroom;

O«

can serve as meaningful féeatk for instructional improvement;
0 can serve as a barometer of success and a motivation tool; and

0 is derived from student assessment and is an integral facet of instfuction.

Why Connect Teacher Performance to Student Academic Progress?

There are mangeasons for including student academic progress in achievement information as
part of the teacher evaluation process.

0 There is an abundant research base substantiating the claim that teacher quality is the
most important schoaklated factor influencingtudent achievemefit.

0 Using measur e
I it

of student | earning in t
accountabi t

S
yo °for educating students.

O«

Another requirement for the fair determination of learning gains is a defensible
methodology for analyzinmeasures of student learning. Note: while various
applications that currently are available have been carefully and thoughtfully developed

0 provides an objective measure of teacher effectiveness and recognizes that students bring

h e

and tested with the best psychometric elements considered, there are no applications that

are perfect.

O«

The variance in student achievement gains explained by teacher effects is greater in low
socioeconomic status schools than in high semtonomic status schodls.
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Further mor e, ther e sever al ot her

effectiveress has on students:

ar e compel | i

& Ateacher in the 90percentile of effectiveness can achieve in half a year what a teacher
at the 18 percentile can do in a full yeér.

0 Teachers who were highly effective in producing higthanexpected student

achievement gas(top quartile) in one enoff-course content test (reading, mathematics,
science, and social studiesO tended to produce top quartile residual gain scores in all four
content areas. Teachers who were ineffective (bottom quartile) in one content area
tendel to be ineffective in all four content aréas.

0 The variance of teacher effects in mathematics is much larger than that in reading,
possibly because mathematics is learned mostly in school and, therefore, may be more
directly influenced by teachers. THisding also might be a result of greater variation in
how well teachers teach mathematits.

Several of the studies shown in Figure 4.1 have examined this variability.

Figure 4.1: Student Achievement Accounted for by Teacher Effects

Study Approximate Variability in Student Achievement
Explained by Teacher Effectiveness
Goldhaber (2002) 8.5 percent
Heistad (1999) 9.2 percent
Nye, Konstantopoulos, & Hedges (2004) 7-21 percent
Rivkin, Hanushek, & Kain (2005) 15 percent
Munoz & Chang (2007) 14 perent

Looking at it another way, Figure 4.2 shows just how large an impact on student achievement
effective teachers can have over ineffective teachers.

Figure 4.2: Comparing Impact of Effective Versus Ineffective Primary Grade Tedéhers
Teacher Effeciveness Level Comparative Impact on Student Achievement

Reading: 28 vs. 79" percentile teacher +0.35 Standard Deviation

Math: 23" vs. 78" percentile teacher

+0.48 Standard Deviation

Reading: 50 vs. 90" percentile teacher

+0.33 Standard Dgation

Math: 50" vs. 90" percentile teacher

+0.46 Standard Deviation

Note: To illustrate the conversion of a standard deviation into percentiles, if a student started at

the 5¢" percentile on a preest and her performance increased by 0.50 stdmtéviation on the
posttest, the student would have a score at approximately thpeg@entil® a gain of 17

percentile points.
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Implementation Concerns

When deciding to include student academic progress in teacher evaluation, schools need to be
awae of several implementation concerns:

w

(0]

(@]

O«

The use of student learning measures in teacher evaluation is novel for both teachers and
principals. Thus, there may be initial resistance to this change in evaluation practices.

The impact on student learning mbg assessed in multiple ways over time, not by using
just one test, to reliably and accurately measure teacher influence.

Testing programs in many states and school districts do not fully reflect the taught
curriculum, and it is important to choose npl# measures that reflect the intended
curriculum.

While the Virginia Department of Education is providing progress (value) table data,
there are multiple ways of measuring student academic progress. It may be appropriate
to use student achievement liretcontext of goal setting as an additional measure. Itis
unclear what the fairest and most accurate methodology is for determininggains.

Virginia Law

Virginia law requires principals, assistant principals, and teachers to be evaluated usingsneasur
of student academic progress. Article 2,-82293 of theCode of Virginia Teachers, Officers,
and Employees, states, in part, the following:

C. A Principal may submit recommendations to the division superintendent for the
appointment, assignment,gmotion, transfer, and dismissal of all personnel assigned to
his supervision. Principals must have received training, provided pursuant te28§32.1
13:5, in the evaluation and documentation of employee performance, which evaluation
and documentatiorhall include, but shall not be limited to, employee skills and
knowledge and student academic progress, prior to submitting such recommendations.
Assistant principals and other supervisory personnel participating in the evaluation and
documentation of entpyee performance must also have received such training in the
evaluation and documentation of employee performance.

Article 2, § 22.1295 states, in part, the following:

School boards shall develop a procedure for use by division superintendents and
principals in evaluating instructional personnel that is appropriate to the tasks performed
and addresses, among other thimsgisdent academic progresgemphasis added] and

the skills and knowledge of instructional personnel, including, but not limited to,
instructional methodology, classroom management, and subject matter knoWledge.
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Methods for Connecting Student Performance to Teacher Evaluation

TheUniform Performance Standards and Evaluation Criténieorporate student academic

progress as a sigigant component of the evaluation while encouraging local flexibility in
implementation. Th€ode of Virginiarequires that academic progress be a significant

component of the evaluation. How student academic progress is met is the responsibility of local
school boards provided thRerformance Standard 7: Student Academic Progeesst the

least weighted of the performance standards or less than 1 (10 percent); however, it may be
weighted equally as one of the multiple lowest weighted standards. aredteee key points to
consider in this model:

1. Student learninghould bedetermined by multiple measures of student academic
progress.

2. Progress (value) table data as provided from the Virginia Department of Edunaton
be usedvhen the data are alable and can be used appropriatély.

3. One or more alternative measures with evidence that the alternative measure is valid
should be used in teacher evaluatidnte: Whenever possible, it is recommended that
the second progress measure be groundedidated, quantitative, objective measures,
using tools already available in the school.

It is important to understand tHats than 30 percentf t eacher s i n Virginiadc
will have a direct measure of student progress based on Standbhedsrihg assessment

results. When the stafgovided progress measuseavailable, it is important that the data be

revi ewed for accuracy and appropriateness bef
evaluation. Guidance for applying progress tabta ttateacher performanceprovided in

Figure 4.3. Itis important to recognize that there must be additional measures for all teachers to
ensure that there are student academic progress measures available for teachers who will not be
provided with datdrom the state, and to ensure that more than one measure of student academic
progress based on validated achievement measures that already are being used locally should be
the first data considered when determining local progress measures; other naasures

recommended for use when two valid and direct measures of student academic progress are not
available.

In choosing measures of student academic progress, schools and school divisions should
consider individual teacher and sch@otle goals, and aligperformance measures to the goals.

In considering the association between schwade goals and teacher performance, it may be
appropriate to apply the state growth meadyseogress tablés as one measure of progress for
teachers who provide support for timamatics or reading instruction. For example, progress

table data could be applied at the school level, grade level, departmegtoapbor by the

individual teacher as one of multiple measures for documenting student academic progress. This
would beappropriate only if all teachers were expected to contribute directly to student progress
in mathematics or reading. Ultimately, the choice of how to apply progress table data to teachers
who are supporting mathematics and reading achievement woulddsd ane; it is critical that
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decisions to apply progress table data to support teachers as part of their evaluation must be
made in a manner that is consistent with individual, school or school division goals.

In considering schoekide goals, school &ers could decide that all teachers would be
evaluated, in part, based on stptevided progress table data. An example of an appropriate
application of the progress table data is presented in the box below.

If a school was focused on schaugle improrement in mathematics, the leadership might identify strategies
enable all instructional persondeincluding resource teachérgo incorporate into their classroom instruction
that supports schoalide growth in mathematics.

In this situation, the $mol also may choose to incorporate the progress table data in mathematics as an in
of progress for teachers who are responsible for supporting mathematics instruction, as well as other pro
indicators such as those developed through studets gased on content specific goals (e.g., student
achievement goals developed for learning in music class). Teachers who have primary responsibility for
providing mathematics instruction (primary classroom teachers) incorporate the progress tablendzttal&ots
in their classes and another measure of student academic progress as indicators of progress documente
Standard 7.

Other measures of student academic progress are critical for determining teacher impact on
performance. To the extenvgsible, teachers and administrators should choose measures of
student academic progress that are based on validated quantitative measures, and provide data
that reflect progress in student learning. Validated assessment tools that provide quantitative
measures of learning and achievement should be the first choice in measuring student academic
progress. Often, a combination of absolute achievement, as measured by nationally validated
assessments and goal setting (described later in this document)isreter

There also are teachers for whom validated achievement measures are not readily available. In
these situations, student goal setting provides an approach that quantifies student academic
progress in meaningful ways and is an appropriate optiomé&asuring student academic

progress.
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Figure 4.3: Guidelines for Incorporating Multiple Measures of Student Academic Progress into

Teacher Performance Evaluations

Teachers

Application of Progress Table
Data

Other Student Academic
Progress Measures

Teachers of reading and
mathematics for whom progress
table data are available

Progress table dataay be used
when:

*data from students are
representative of students taught
and

*data from two consecutive years
are available.

Other measws of student academ
progress:

*Quantitative measures already
available in the school that are
validated and provide measures o
growth (as opposed to absolute
achievement) should be given
priority.

*Student goal setting should
incorporate data from vali
achievement measures whenever
possible (e.g., teachers of Advanc
Placement courses could establisl
goal of 85 percent of students
earning a score of 3 or better on tl
Advanced Placement exam).

Teachers who support instruction
reading and matherties for whom
progress table data are available

When aligned to individual or
schoolwide goals, progress tables
at the appropriate level of
aggregation, (a specific group of
students, gradkievel, or school
level) may be used whentata are
representativef students taught;
andare available for two
consecutive years:

*Decisions about the application o
progress table data for support
teachers must be made locally.
*Depending on schoelide goals,
it is possible that all instructional
personnel in a schoare
considered support teachers.

Measure®f student academic
progress other than the progress
table data, depending on the
application of this data to teachers
who support mathematics and
reading instruction:

*Quantitative measures already
available inthe school that are
validated and provide valid
measures of student academic
growth (as opposed to absolute
achievement) should be given
priority in evaluation.

*Student goal setting or other
measures should incorporate data
from validated achievement
measires whenever possible (e.g.,
teachers of Advanced Placement
courses could

Teachers

Application of Progress Table
Data

Other Student Academic
Progress Measures

Establish a goal of 85 percent of
students earning a score of 3 or
better on the Advanced@lacement
exam).

*To the extent practicable, teache
should have at least two valid
measures of student academic
progress included in the evaluatio

Teachers who have no direct or
indirect role in teaching reading or
mathematics in grades where
progresdable data are available

Not applicable

Measures of student academic
progress other than the progress
table data:

*Quantitative measures already
available in the school that are
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validated and provide valid
measures of growth (as opposed t
absolute achiemment) should be
given priority in evaluation.
*Student goal setting or other
measures should incorporate data
from validated achievement
measures whenever possible (e.g
teachers of Advanced Placement
courses could establish a goal of §
percent of stud@s earning a score
of 3 or better on the Advanced
Placement exam).

*To the extent practicable, teache
should have at least two valid
measures of student academic
progress included in the evaluatio

Goal Setting for Student Achievement

One approacto linking student achievement to teacher performance involves building the
capacity for teachers and their supervisors to interpret and use student achievement data to set
target goals for student improvement. Setting gbaist just any goals, but goadst squarely on
student performaneeis a powerful way to enhance professional performance and, in turn,
positively impact student achieveme@tudent Achievement Goal Setfilgydesigned to

improve student learning.

For many teachers, measures oflstu performance can be directly documented. A vatided

T or gain scoré approach can be used that documents their influence on student learning.
Simply put, a valuadded assessment system can be summarized using the equation in Figure
4.4.

Figure 44: Student Achievement Goal Setting Equation

Student Learning End Result

- Student Learning Beginning Score
Student Gain Score
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Why Student Achievement Goal Setting?

Teachers have a definite and powerful impact on student learning and academiogrerét

The purposes of goal setting include focusing attention on students and on instructional
improvement based on a process of determining baseline performance, developing strategies for
improvement; and assessing results at the end of the acadsanigna specific period of tin)e

More specifically, the intent of student achievement goal setting is to:

Amake explicit the connection between teaching and learning;

Amake instructional decisions based upon student data;

Aprovide a tool for school improweent;

Aincrease the effectiveness of instruction via continuous professional growth;
Afocus attention on student results; and ultimately

Aincrease student achieveméht.

Goal Setting Process

Student achievement goal setting involves several steps, bagimitinknowing where students

are in relation to what is expected of them. Then, teachers can set specific, measurable goals
based on both the demands of the curriculum and the needs of the students. The next part of the
process is recursive in that thad¢ber creates and implements strategies and monitors progress.
As progress is monitored, the teacher makes adjustments to the teaching and learning strategies.
Finally, a summative judgment is made regarding student learning for a specific period of time.
Figure 4.5 depicts these steps.

Figure 4.5:Student Achievement Goal Setting Protess

&

Step 4:

Step 2: Step 3: Monitor Step 5:

S(;reec":il]:[ii Create and student Dettecrjm”':e
Step 1: ; implement progress studen

Deterpmine » learning » teacrl)ling and through on achievement

Needs goals based learning going g.oal

on pre strategies formative attainment

assessment assessment

Each teacher, using the results of an initial assessment, sets an anrfbédgoabroving
student achievement. The evaluator and the teacher ndistiss data from the initial
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assessment and review the annual goal. A new goal is identified each year. The goal should be
customized for the teaching assignment and for the individual learnerssoBh&etting for

Student Academic Progress Fomay beused for developing and assessing the annual goal.

Student academic progress goals measure where the students are at the beginning of the year,
where they are at migear, where they are at the end of the yeartla@aneasurable difference

Appropriateme asur es of student | earning
level, content area, and ability level. The following measurement tools are appropriate for
assessing student academic progress:

O«

criterionreferenced tests;

normreferenced tests;

standardized achievement tests;

school adopted interim/common/benchmark assessments; and

authentic measures (e.g., learner portfolio, recitation, performance).

gai

ns

In addition to teachegenerated measures of student performance gains, atiatoris may
conduct schoeWide reviews of test data to identify patterns in the instructional program. Such
reports are useful for documenting student gains and for making comparisons.

Developing Goals

Goals are developed early in the school yeare Jduls describe observable behavior and/or
measurable results that would occur when a goal is achieved. The acronym SMART (Figure 4.6)

isausefulwaytoseh s sess a goal 6s feasibility
Figure 4.6:Acronym for Developing Goals

Specific: The goal is focused, for exampl e, by
M easurable:  An appropriate instrument/measure is selected to assess the goal.
Appropriate: The goal is within the teacher és corf

Realistic: The goal is feasibléor the teacher.

Timelimited:  The goal is contained within a single school year.

Submission of the Goal Setting for Student Academic Progress Form

and

di ffe

wort

Teachers complete a draft of their goals and schedule a meeting with their evaluators to look at
the available data from performance measures and discuss the proposed goal. Each year teachers
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are responsible for submitting their goals to their evaluator within the first month of the school
year.

Mid -Year Review of Goal

A mid-year review of progressohte goal may be held for all tea
discretion, this review may be conducted through peer teams, coaching with the evaluator,

sharing at a staff meeting or professional day, or in ant@th®iat, that promotes discussion,

collegiality, and reflection. The migear review should be held prior to March 1. It is the
principal 6s responsibility to establish the f

End-of-Year Review of Goal

By the appropriate date, as determined by the principal,teacher is responsible for assessing

the professional growth made on the goal and for submitting documentation to the principal. A
teacher may find it beneficial to draft the n
event the goal has twe continued and/or revised. By mutual agreement, administrators and

individual teachers may extend the due date for theoéiyéar reviews in order to include the
current yearods testing data or exam scores.

Goal Setting Form Explanation

The following describes the sections of t@®al Setting for Student Academic Progress Form

l. Setting: Describe the population and special circumstances of the goal setting.

Il. Identify the content area: The area/topic addressed based on learning achievement,
learner omprogram progress, or observational data.

. Provide baseline data: Determine the | earnersod® base
using the following process:

~

i collect and review data;

i analyze the data;
i interpret the data; and

v

i determine needs.
V. Write goal statement: What do you want learners to accomplish?

I Select an emphasis for your goal, focusing on the classroom/teacher level.

I Develop an annual goal.
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V1.

VII.

Means for attaining the goal: Activities used to accomplish the goals including how
progress is meased and target dates. Examples of strategies to improve student

learning are shown in Figure 4.7.

Mid-year review: Accomplishments after the second quarter student interim progress

reports are issued, but prior to the end of the semester. If neededadpastments to
the professional development strategies, etc.

End-of-year data results: Accomplishments at the end of the year.

Figure 4.7: Strategies to Improve Student Learrfihg

Learning Strategies include:

O¢« O¢ O«

O¢ O¢ O¢ O¢ O¢ O¢ O«

Modified teaching/work arrangement;
Cooperative planning with master teachers, team members, department membei
Demonstration lessons/service delivery by colleagues, curriculum specialists, 1t
mentors;

Visits to other classrooms;

Shared instructional materials;

Use of instructional stragies (e.g., differentiation, interactive planning);
Focused classroom observation;

Development of curricular supplements;

Completion of workshops, conferences, coursework; and

Co-leading; collaborative teaching.
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Part 5: RATING TEACHER PERFORMANCE

For an evaluation system to be meaningful, it must provideséss with relevant and timely
feedback. To facilitate this, evaluators should conduct both interim and summative evaluations of
teachers. While the site administrator has the ultimate responsibility for ensuring that the
evaluation system is executed [fditlly and effectively in the school, other administrators, such

as assistant principals, may be designated by the evaluator to supervise, monitor, and assist with
the multiple data souramllection, whichwill be used for these evaluations.

Interim Eva luation

Some teacher evaluation systems include an interim review, especially for probationary teachers,
in order to provide systematic feedback prior to the completion of a summative evaluation. The
multiple data sources discussed in Part 3 are usashipile aTeacher Interim Performance

Reportthat indicates if a teacher has shown evidence of each of the performance standards. The
evaluator should share her/ his assessment of
example, the last school dbgfore winter break each year for probationary teach@lgpse

note that the Teacher Interim Performance Report is used to document evidence of meeting the
seven standards, but does not include a rating of performance.

Summative Evaluation

Assessmenf performance quality occurs only at the summative evaluation stage, which comes
at the end of the evaluation cycle (i.e., gmear for probationary teachers, three years for

continuing contract teachers). The ratings for each performance standargeatemanultiple

sources of information and are completed only after pertinent data from all sources are reviewed.
The integration of data provides the evidence used to determine the performance ratings for the
summative evaluations for all teachers.

There are two major considerations in assessing job performance during summative evaluation:
1) the actual teacher performance standards, and 2) how well they are performed. The
performance standards and performance indicators provide a description-oéimelll teacher
expectations.

Definitions of Ratings

The rating scale provides a description of four levels of how well the standards (i.e., duties) are
performed on a continuum from fiexemplaryo to

evaluators¢t acknowl edge effective performance (i . e.
provides two |l evels of feedback for principal
i mprovement 0 and fAunacceptabl eo) . rptlorsofdef i ni t
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the ratings.PLEASE NOTE: Ratings are applied to the seven performance standards, not to
performance indicators.

Figure 5.1 Definitions of Terms Used in Rating Scale

Category Description Definition
Exemplary The teacher performing dtis | Exceptional performance:
level maintains performance, Aconsistently exhibits behaviors that have a
accomplishments, and strong positive impact on learners and the
behaviors that consistently ang school climate
consm!erably surpass the' Aserves as a role model to others
established standard. This _ _ _
rating is reserved for Asustains high performance over a period o
performance that is truly time
exemplary and done in a
manner that exemplifies the
school 6andgoals s i
Proficient The teacher meets tetandard | Effective performance:
in a manner that is consistent Ameets the requirements contained in the jc
with the schoc description as expressed in the evaluation
goals. criteria
Ademonstrates willingness to learn and app
new skills
A exhibits behaviors that have a positive
impact on learners and the school climate
Developing/ The teacher often performs Ineffective performance:
Needs below the established standar Arequires support in meeting the standards
Improvement iorrl1n(? (r)ningeir t2att 'Se - Aresullts in less than quality work performan
mission and goals. A!eads to areas for teacher improvement be
jointly identified and planned between the
teacher and evaluator
Unacceptable | The teacher consistently Poorquality performance:
performs below the establishe¢  Adoes not meet the requirements contained
standard or in a manner that ig the job description as expressed in the
i nconsistent evaluation criteria
mission and goals. Amay result irthe employee not being
recommended for continued employment

How a Performance Rubric Works

Evaluators have two tools to guide their judgments for rating teacher performance for the
summative evaluation: 1) the sample performance indicators, anel @@tlormance rubric.
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Performance Rubric

The performance rubric is a behavioral summary scale that describes acceptable performance
levels for each of the seven teacher performance standards. It states the measure of performance
expected of teachers aptbvides a general description of what a rating entails. The rating scale

is applied for the summative evaluation of all teachers. The performance rubrics guide

evaluators in assessihgw wella standard is performed. They are provided to increase

reliability among evaluators and to help teachers to focus on ways to enhance their teaching
practices.Please note: The rating of “proficient” is the expected level of performance.

Additionally, the recommended performance rubrics presented here may be modified at the

discretion of school division decision makers.

Figure 5.2: Example of a Performance Rubric

Instructional Delivery (Performance Standard 3)
Proficient
Exemplary* Proficient is the expected|  Developing/ Needs Unacceptable
level of performance. Improvement
In addition to meeting the | The teacher The teacher The teacher
standard, the teacher effectively engages inconsistently uses instruction inadequately
opti mi zes st studentsinlearning instructional strategies |addr esses s
opportunities to learn by | by using a \ariety of that meet individual learning needs.
engaging them in higher | instructional learning needs.
order thinking and/or strategies in order to
enhanced performance | meet individual
skills. learning needs.
*Teaches who are exemplary often serve as role models and/or teacher leaders.

Performance Rubrics for Performance Standards

Teachers are evaluated on the performance standards using the following performance appraisal
rubrics:

Performance Standard 1: Proéssional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developme
needs of students by providing relevant learning experiences.

Sample Performance Indicators
Examples of teacher work conducted in thégrenance of the standard may include, but are not limitec

1.1 Effectively addresses appropriate curriculum standards.

12 I ntegrates key content el ements and facil
instruction.

1.3 Demonstratesraability to link present content with past and future learning experiences, othe|
subject areas, and real world experiences and applications.

1.4 Demonstrates an accurate knowledge of the subject matter.

1.5 Demonstrates skills relevant to the subjecaésetaught.
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1.6
1.7

Bases instruction on goals that reflect high expectations and an understanding of the subject

Demonstrates an understanding of the intellectual, social, emotional, and physical developm

of the age group.
1.8

Communicates clearly drchecks for understanding.

Exemplary*

Proficient
Proficient is the expected
level of performance.

Developing/Needs
Improvement

Unacceptable

In addition to meeting
the standard, the teach
consistently
demonstrates extensive
knowledge of the
subjectmatter and
continually enriches the
curriculum.

The teacher
demonstrates an
understanding of the
curriculum, subject
content, and the
developmental needs
of students by
providing relevant

learning experiences.

The teacher
inconsistently
demonstrates
undersanding of the
curriculum, content, anc
student development of
lacks fluidity in using
the knowledge in

practice.

The teacher bases
instruction on material
that is inaccurate or out
of-date and/or
inadequately addresses
the developmental
needs of students.

*Teachers who are exemplary often serve as role models and/or teacher leaders.

Performance Standard 2: Instructional Planning

The teacher

pl ans usin

g the Virgi

strategies, resources, andtddo meet the needs of all students.

nia Standa

Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not

to:
2.1

2.2
2.3
2.4
2.5

Al i gns |

esson

Plans for differentiated instruction.

objectives

Uses student learning data to guide planning.

Plans time realisticallfor pacing, content mastery, and transitions.

t o

Develops appropriate longnd shordrange plans, and adapts plans when needed.

t he

school 6s
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Exemplary*

Proficient
Proficient is the expected
level of performance.

Developing/Needs
Improvement

Unacceptable

In addition to meeting
the standard, the teach
actively seeks and useg
alternative data and
resources and
consistently
differentiates pns to
meet the needs of all
students.

The teacher plans
using the Virginia
Standards of
Learning, t
curriculum, effective
strategies, resources,
and data to meet the
needs of all students.

The teacher
inconsistently uses the
school 6s, cU
effective strategies,
resources, and data in
planning to meet the
needs of all students.

The teacher does not
plan, or plans without
adequately using the
school 6s c |
effective strategies,

resources, and data.

*Teachers who are exemplary ofteange as role models and/or teacher leaders.

Performance Standard 3: Instructional Delivery

The teacher effectively engages students in learning by using a variety of instructional strategies i

order to meet individual learning needs.

Sample Performarce Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not

to:
3.1

3.2
3.3
3.4
3.5
3.6
3.7

Buil ds

Differentiates is t

upon

ruction to

student so

Engages and maintains students in active learning.

st
t he

exi ng

me et

Reinforces learning goals consistently throughout the lesson.
Uses a variety of effective instructional strategies and resources.
Uses instructional technology to enhance student learning.

Communicags clearly and checks for understanding.

student so

knowl edge

n e

Exemplary*

Proficient
Proficient is the expected
level of performance.

Developing/Needs
Improvement

Unacceptable

In addition to meeting
the standard, the teach
optimizes s
opportunity to learn by
engagng them in higher
order thinking and/or
enhanced performance

skills.

The teacher effectively
engages students in
learning by using a
variety of instructional
strategies in order to
meet individual
learning needs.

The teacher
inconsistently uses
instructinal strategies
that meet individual
learning needs.

The teacher
instruction inadequately
addresses ¢
learning needs.

*Teachers who are exemplary often serve as role models and/or teacher leaders.
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Performance Standard 4: Assessment of and f@tudent Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student aca
progress, guide instructional content and delivery methods, and provide timely feedback to both

students and parents throughout the schymalr.

Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not

to:
4.1

4.2
4.3

content and for the student population.

4.4
45

4.6

4.7

earning.

Uses preassessment data to develop expectations for students, to differentiate instruction,
documat learning.

Involves students in setting learning goals and monitoring their own progress.

Uses a variety of assessment strategies and instruments that are valid and appropriate for

Aligns student asessment with established curriculum standards and benchmarks.

Uses assessment tools for both formative and summative purposes, and uses grading praq
that report final mastery in relationship to content goals and objectives.

Uses assessmewiols for both formative and summative purposes to inform, guide, and adju
student so |

Gives constructive and frequent feedback to students on their learning.

Exemplary*

Proficient
Proficient is the expected
level of performance.

DevelopingNeeds
Improvement

Unacceptable

In addition to meeting
the standard, the
teacher uses a variety
of informal and formal
assessments based on
intended learning
outcomes to assess
student learning and
teaches students how {
monitor their own
academic progras

The teacher
systematically
gathers, analyzes, and
uses all relevant data
to measure student
academic progress,
guide instructional
content and delivery
methods, and provide
timely feedback to
both students and
parents throughout

the school year.

The tea@her uses a
limited selection of
assessment strategies
inconsistently links
assessment to intende
learning outcomes,
and/or does not use
assessment to
plan/modify
instruction.

The teacher uses an
inadequate variety of
assessment sources,
assesses infrequtly,
does not use baseline or
feedback data to make
instructional decisions
and/or does not report orf
student academic
progress in a timely
manner.

*Teachers who are exemplary often serve as role models and/or teacher leaders.

Performance Standard 5: Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, stud

centered environment that is conducive to learning.

Sample Performance Indicators

Examples of teacher work conducted in the peréoree of the standard may include, but are not limitd

to:

5.1 Arranges the classroom to maximize learning while providing a safe environment.

5.2 Establishes clear expectations, with student input, for classroom rules and procedures earl

the school yar, and enforces them consistently and fairly.
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5.3 Maximizes instructional time and minimizes disruptions.
5.4 Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusias
5.5 Promotes cultural sensitivity.
5.6 Respectsstient sd6 diversity, including |l anguag
57 Actively | istens and pays attention to s
5.8 Maximizes instructional learning time by working with students individually as well as in
small goups or whole groups.
Exemplary* ProficIiDernctn:IsCtLinetxpected DEVEIDDITEINEEEE Unacceptable

level of performance.

Improvement

In addition to meeting
the standard, the teach
creates a dynamic
learning environment
that maximizes learning
oppotunities and
minimizes disruptions
within an environment
in which students self

monitor behavior.

The teacher uses
resources, routines,
and procedures to
provide a respectful,
positive, safe, student
centered environment
that is conducive to
learning.

Theteacher is
inconsistent in using
resources, routines, an
procedures and in
providing a respectful,
positive, safe, student
centered environment.

The teacher
inadequately addresses
student behavior,
displays a harmful
attitude with students,
and/or ignors safety
standards.

*Teachers who are exemplary often serve as role models and/or teacher leaders.

Performance Standard 6: Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, and takes
responsibility forand participates in professional growth that results in enhanced student learning.

Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not

to:
6.1

Collaborates and communicaed f ect i

well-being and success.

6.2
6.3
6.4
6.5

vely withi

Adheres to federal and state laws, school policies and ethical guidelines.
Incorporates learning from professional growth opportunities into instructional practice.

Sets goals for improvement of knowledge and skills.

n the scho

6.6

6.7

6.8

6.9

Engages in activities outside the classroom intended for school and student enhancement.

Works in a collegial and collaborative manner with administrators, other school personnel,
the comnunity.

Builds positive and professional relationships with parents/guardians through frequent and
effective communication concerning stude

Serves as a contributing member of the s

collabaation with teaching colleagues.

Demonstrates consistent mastery of standard oral and written English in all communication
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Exemplary*

Proficient
Proficient is the expected
level of performance.

Developing/Needs
Improvement

Unacceptable

In additionto meeting
the standard, the
teacher continually
engages in high level
personal/professional
growth and application

The teacher maintains
a commitment to
professionalethics,
communicates
effectively, and takes
responsibility for and

The teacher
inconsistently practices
or attends professional
growth opportunities
with occasional
applicationin the

The teacher
demonstrates
inflexibility, a
reluctance and/or
disregard toward schoq
policy, and rarely takeg

of skills, and classroom.
contributes to the
development of others
and the welbeing of enhanced student
the school. learning.

*Teachers who are exemplary often serve as role models and/or teacher leaders.

advantage of
professional growth
opportunities.

participates in
professional growth
that results in

Note: Performance Standard 7: If a teacher effectively fulfills all previous standards, it is likely
that the results of teachirgas documented in Standard 7: Student Academic Pregvessid

be positive. The Virginia teacher evaluation system iredutie documentation of student

growth as indicated within Standard 7 and recommends that the evidence of progress be
reviewed and considered throughout the year.

Performance Standard 7: Student Academic Progress

The work of the teacher results in acadpe, measurable, and appropriate student academic progres

Sample Performance Indicators

Examples of teacher work conducted in the performance of the standard may include, but are not

to:
7.1

based on baseline data.

7.2
7.3

7.4

Sets acceptable, measurable and appropriate achteevgmals for student academic progress

Documents the progress of each student throughout the year.

Provides evidence that achievement goals have been met, including theetated growth
measure when available as weall@her multiple measures of student growth.

Uses available performance outcome data to continually document and communicate study

academic progress and develop interim learning targets.

Exemplary*

Proficient
Proficient is the expected
level of peformance.

Developing/Needs
Improvement

Unacceptable

In addition to meeting
the standard, the work
of the teacher results in
a high level of student
achievement with all
populations of learners.

The work of the
teacher results in
acceptable,
measurable, ad
appropriate student
academic progress.

The work of the teacher
results in student
academic progress that
does not meet the
established standard
and/or is not achieved
with all populations

taught by the teacher.

The work of the teache
does not achieve
acceptable student
academic progress.

Teachers who are exemplary often serve as role models and/or teacher leaders.
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Performance Rubrics and Summative Evaluation

Evaluators make judgments about performance of the seven teacher standards based on all

available evidence. After collecting information gathered through observation, goal setting,

student performance measures, and other appropriate information sources, the evaluator applies

the fourl e v e | rating scal e to e\ &dcheaekpectatonsf@the her 6 s
summative evaluation. Therefore, the summative evaluation represents where the
Apreponderance of evidenceoO exi sleasher based on
Summative Performance Repisrprovided in this handbooklhe results of the evaluation

must be discussed with the teacher at a summative evaluation conference.

Summative evaluations should be completed in compliance withdtle of Virginiaand

school division policy. For teachers with continuing contraatust evaluations take place at

the end of the defined evaluation cycle. However, if a teacher with continuing contract status is
not meeting expectations (at any point in the cycle) or is fulfilling a performance improvement
plan, the evaluation cycle Ivwary. Summative evaluation for teachers with continuing

contract status is based on all applicable data collected during the evaluation cycle.

Summative ratings should apply the rating for each of the seven performance expectations. The
Code of Virgnia requires that student academic progress be a significant component of the
evaluation. How student academic progress is met is the responsibility of local school boards
provided that Performance Standard 7: Student Academic Progress is not theitgasovwof

the performance standards or less than 1 (10 percent); however, it may be weighted equally as
one of the multiple lowest weighted standards.

In determining the final summative rating, the following approach could be used:
1. Apply numbers 1 (urexeptable) through 4 (exemplary) to the rating scale
Exemplary = 4
Proficient = 3
Developing / Needs Improvement = 2
Unacceptable = 1;
2. Calculate the weighted contribution of each standard to the summative evaluation; and
3. Add the weighted contributioto achieve the final summative evaluation.

Amelia County Public Schools approvis following weighting for teacher performance
evaluationgFebruary 2020)

Teacher Performance
Standard Weight
Standard 1 1.42
Standard 2 1.42
Standard 3 1.42
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Standard} 1.42
Standard 5 1.42
Standard 6 1.42
Standard 7 1.42

Figure 5.3 Example of Recommended Weighted Calculations for Teacher Performance
Evaluation

Principal

Performance Performance Weighted Total
Standard Rating Points Weight (Points x Weight)
Standard 1 Exemplary 4 1.42 5.68
Standard 2 Proficient 3 1.42 4.26
Standard 3 Proficient 3 1.42 4.26
Standard 4 Proficient 3 1.42 4.26
Standard 5 Proficient 3 1.42 4.26
Standard 6 Exemplary 4 1.42 5.68
Standard 7 Exemplary 4 1.42 5.68

Cumulative Summaive Rating 34.08

When applying the summary rating from a quantitative perspective, school divisions will need to
establish and documerat priori, cutoffs for determining final summative ratings after the

weighted contribution is calculated. Schoalisions also may establish and document

additional criteria to the summative rating. For example, a school division may decide that no
teachers can be given a summary rating of exemplary if they are rated below proficient on any of
the seven standards, that summative criteria should differ for teachers at different points on the
career ladder. These decisions, and documentation of such decisions, must be made before the
new evaluation system is put in place. As well, it is critical that teachersstentthe

requirements before the evaluation cycle begins.

Documentation Records

Documentation records are maintained by both the teacher and the principal/evaluator for the

entire evaluation period. If the teacher transfers among Amelia Public Sdheols,
documentation may be forwarded to the receivi
evaluation cycle, the evaluator retains copies ofSttuelent Progress Goal Setting Form

Documentation Log Cover She@bservation Form(s)andSummative #aluation Format the
school/worksite. The FINAL summative evaluation form for ALL employees will be sent to the
Human Resource Department each year by June 30 to file in the official personnel record.
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Amelia County Public Schools Teacher Performaneauation System
TPES Evaluation/Observation Schedulépdated February 2020

support staff final evaluations, and
continuing teachers final observations
Human Resources for placement in

personnel file

Form. Yearly
Evaluation Form
and/or Observation

Form

Timeline Activity for Professional Task or Document Responsibility
Improvement of
Administrator* Teacher
During the Establishingstudent progress goalall | Goal Setting for N N
Month probatonary and continuing contract | Student Progress ~ ~
teachers) based upon results of SGA 4 Form
NWEA MAP #1, or pretest assessmen
scores
Before the end of Observation of alprobationaryjteachers | Observdion Form N
1stQuarter (1%t of 3 required) -
Before the end off Observation of alprobationaryteachers | Observation Form N
the 29Quarter | (2"of 3 required) and teachers witss ~
than proficientratings in any area
Before end of ¥ | Summary of Student Survey Feedback Student Surveys and N
Semester (all probationary and continuing Student Survey -
contract teachers) Summary Form
Mid -Year Mid-Year review of student progress | Goal Setting for N N
goal (all probationary and continuing | Student Progress ~ ~
contract teachers). Probationary Form Documentation
teachers will review documentation log Log
Mid-year student growth data will be
shared during migear conferences
Before the end of Observation of alprobationarteachers | Observation Form N
34 Quarter (3" of 3 required) and teachers witss ~
than profigentratings in any area
10 Calendar dayy Submission of endf-year review of Goal Setting for N N
prior to student progress goal and Student Progress - -
summative documentation log (all probationary an Form Documentation
evaluation date | continuing contract teachers (C3) in Log
or by May 1% their summative evaluation year) By
May 15" or by date noted by the schog
principal
Before last week | Submission of endf-year review of Goal Setting for N N
of school student progress goal and Student Progress - -
documentation log contifng contract | Form Documentation
teachersNOT in their summative Log
evaluation year).
Submission of documentation log and
evidence
Before last week | Summative evaluation (gtirobationary | Summative Evaluation N
of school and C3 contract teacts. Form -
June 3t Submit all summative evaluations, Summative Evaluation N
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Part 6: Improving Teacher Performance

Supporting teachers is essential to the success of schools. Many resources are needed to assist
teachers in growing professionally. Sometimes additional support is required to hefpgdeach
develop so that they can meet the performance standards for their school.

There are two tools that may be used at the discretion of the evaluator. The firSupploet

Dialogue a schoolevel discussion between the evaluator and the teacheartaptional

process to promote conversation about performance needs in order to address specific needs or
desired areas for professional growth. The second Bdtfermance Improvement Plavhich

has a more formal structure and is used for notifyitepaher of performance thatquires
improvement due to leghanproficient performance.

Both tools may be used for all teachers, regardless of contract status. The tools may be used
independently of each other. Figure 6.1 shows the differences Ipetfwee®vo processes.

Figure 6.1Tools to Increase Professional Performance
Performance Improvement

Support Dialogue

Plan
Purpose For teachers who could benefit| For teachers whose work is in the
from targeted performance fDevel oping/ Need

improvement OR who would or AUnacceptabl 4
like to systematically focus on
her/his avn performance growth

Initiates Process
Evaluator or teacher Evaluator*

Documentation | Form provided: None Form requiredPerformance

Improvement Plan
Memo or other record of the

discussion/other formsf Building/Worksite Level

documentation at the

building/worksite level Director and Superintendent are

notified
Outcomes APerformance improvement is, A Sufficient improvemeni

documented with the support recommendation to continue
dialogue continued at the employment
discreion of the evaluator or | A |nadequate improvemeit
the teacher recommendation to continue or

Aln some instances, little or nc Performane Improvement Plan
progressthe employee may OR nonrenew or dismiss the
be movedo an employee

Improvement Plan
*The principal is responsible for the overall supervision of personnel in the worksite/department/school and, as such, monito

the Performance Improvement Plan and makes the recommendationsuqtieersi nt endent or designee about

progress. If an assistant principal has been collecting documentation such as observations, the assistant principal and the
principal must confer about thiRerformance Improvement Plarrticle 2, § 221.2930f theCode of Virginia Teachers,

Officers and Employees, states, in part, the following: A principal may submit recommendations to the division supérintenden
for the appointment, assignment, promotion, transfer and dismissal of all personnel assigaedpervision. Beginning
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September 1, 2000, (i) principals must have received training, provided pursuant t2§223:5, in the evaluation and
documentation of employee performance, which evaluation and documentation shall include, but lsbdiliited to,

employee skills and knowledge and student academic progress prior to submitting such recommendations; and (ii) assistant
principals and other administrative personnel participating in the evaluation and documentation of employee perfurshance
also have received such training in the evaluation and documentation of employee performance.

Support Dialogue

The Support Dialogués initiated by evaluators or teachers at any point during the school year

for use with personnel whose professigoactice would benefit from additional support. It is
designed to facilitate discussion about the area(s) of concern and ways to address those concerns.
The Support Dialogugrocess should not be construed as applying to poor performing teachers.
The opion for aSupport Dialoguas open to any teacher who desires assistance in a particular

area.

During the initial conference, both parties sh:
growth (see sample prompts in Figure 6.2) and decide when tagaet To facilitate the

improvements, they may choose to fill out the opti@gbport Dialogue Form After the

agreed upon time to receive support and implement changes in professional practice has elapsed,

the evaluator and teacher meet again to dstiie impact of the changes (see sample felipw

prompts in Figure 6.2).

Figure 6.2:Sample Prompts

Sample Prompts for the Initial Conversation

What challenges have you encountered in addressing (tell specific concern)?,
What have you tried taddress the concern of (tell specific concern)?

What support can | or others at the school/worksite provide you?

Sample Prompts for the FollowUp Conversation
Last time we met, we talked about (tell specific concern). What has gone wellf?
What has not gone as well?

The entireSupport Dialogugrocess is intended to be completed in a relatively short time period
(for example, within a sixveek period) as it offers targeted support. If$lupport Dialoguavas
initiated by a teacher seelyselfimprovement, the evaluator and the teacher may decide at any
time either to conclude the process or to continue the support and allocate additional time or
resources.

For teachers for whom the evaluator initiatedShport Dialogugethe desiredatcome would be

t hat the teacherdéds practice has i mproved to a
performance are still needed, the evaluator makes a determination either to extend the time of the
Support Dialogudecause progress has besade, or to allocate additional time or resources. If

the necessary improvement is not made, the employee must be placedPerforanance
ImprovemenPlan. Once placed on Rerformance Improvement Pldine employee will have a

specified time period (forexample, 90 calendar days) to demonstrate that the identified
deficiencies have been corrected.
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Performance Improvement Plan

I f a teacherd6s performance does not meet the e:
may be placed onRerformancdmprovement PlaseePerformance Improvement Plan Form

in Part Ill). APerformance Improvement Pladesigned to support a teacher in addressing

areas of concern through targeted supervision and additional resources. It may be used by an

evaluator at my point during the year for a teacher whose professional practice would benefit

from additional support. Additionally, Rerformance Improvement Plaimplemented if one

of the following scenarios occurs at the end of any data collection period:

Aatta her receives two or more ANOt Evidento ra
Aa rating of fADeveloping/ Needs | mprovemento o
P

Aa rating of fAUnacceptabled on one or more
AUnacceptabl e

Implementation of Performance Improvement Plan

When a teacher is placed oRarformance Improvement Plaihe evaluator must:

Aprovide written notification to the teacher of the area(s) of concern that need(s) to be
addressed;

Aformulate aPerformane Improvement Plaim conjunction with the teacher; and

Areview the results of theerformance Improvement Plavith the teacher within
established timelines.

Assistance may include:
Aassistance from a curriculum or program coordinator;
Asupport from a profesional peer or supervisor;
Aconferences, classes, and workshops on specific topics; and/or

Aother resources to be identified.

Resolution of Performance Improvement Plan

Prior to the evaluator making a final recommendation, the evaluator meets withdher te
review progress made on tRerformance Improvement Plaaccording tdhe timeline. The
options for a final recommendation are:

Asufficient improvement has been achieved; the teacher is no longétesfoemance
ImprovementPlaa nd i s friadiean ti.Pd o

APartial improvement has been achieved but more improvement is needed; the teacher
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remains on &erformance ImprovementPlannd i s rated fADeveloping/ N
| mprovement . 0
ALittle or no improvement has been dachieved:;
When a teacher is rated AUnacceptabl eo, the te;

dismissed, a new Performarniogprovement Plawill be implemented. Following completion of
thePerformance ImprovementPlan i f t he teachabl e® masedondnacam
teacher will be recommended for dismissal.

When a teacher with continui ngPedoomance act status
Improvement Plawill be developed and implemented. Following implementation of the

Performance Immvement Planadditional performance data, including observations as

applicable, will be collected.

Request for Review of an Unacceptable Rating

The teacher may request a review of the eviden:i
received on a Sumrtige Evaluation, or as a result oParformance Improvement Plain
accordance with the policies and procedures of the school division.
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Part 7. Forms and Logs

Introduction

Part Il contains copies of forms used during the supervision of teachersvdlhator and the
teacher use the forms to provide evidence of the quality of work performed. The evaluator
maintains the forms and provides copies to the teacher. At a minimum, the evaluator retains
copies of the completeBtudent Progress Goal Settingrim, Teacher Documentation Log
Cover Sheet, Observation Forms, Summative Evaluation Fomd®erformance Improvement

Plan (if needed).
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Teacher SelfEvaluation Form
Directions Teachers should use this form annually to refledtheneffectiveness and adequacy
of their practice based on each performance standard. Please refer to the performance
indicators for examples of behaviors exemplifying each standard.

Teacher 6s Name Date

1.Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs
students by providing relevant learning experiences.

Areas of strength:

Areas needing work/strategies for improvingperformance:

2. Instructional Planning
The teacher plans using the Virginia Standards o
and data to meet the needs of all students.

Areas of strength:

Areas needing work/strategiesor improving performance:

3.Instructional Delivery
The teacher effectively engage students in learning by using a variety of instructional strategies in order to m
individual learning needs.

Areas of strength:

Areas needing work/strategies formproving performance:

4.Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progr
instructional content and delivery methods, and provide timely fe&dbaboth students and parents throughout th
school year.

Areas of strength:

Areas needing work/strategies for improving performance:
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5.Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positiseidaieentered
environment that is conducive to learning.

Areas of strength:

Areas needing work/strategies for improving performance:

6. Professionalism

The teacher maintains a commitment to professional ethics, communicates effectively, aedpakasbility for and
participates in professional growth that results in enhanced student learning.

Areas of strength:

Areas needing work/strategies for improving performance:

7.Student Academic Progress
The work of the teacher results in accep¢alpheasurable, and appropriate student academic progress.

Areas of strength:

Areas needing work/strategies for improving performance:
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Pre-Observation Conference Record

Teacher: School:
Grade/Subject: School Year:
Conference Date: Evaluator:
Inquiries Notes
1. Describe the lesson that will be
observed.

s What have/will you have done
instructionally with students in the
days prior to the observation?

2. Describe the population of the clas

3. What will be obserged?

4. What instructional methods will be
used?

5. What would you like to be
highlighted in this lesson?

6. What do you believe to be any are
of concern?
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Formal Classroom Observation Form

Directions This form is to be used for praf@nary teachers and teachers with continuing

contract status. Observers should use the form to provide feedback to teachers about the

observation.

Teacher 6s Name

Th

Observer6s Name

Date Observed

Time

1 Probationary
1 Continuing Contract

e teacher is:

1. Professional Knowledge

students by providing relevant learning experiences.

(@]

Effectively addresses appropriate curriculum
standards.

Integrates key content elements and facilitates
studentsé use of highel
instruction.

Demonstrates ability think present content with pas
and future learning experiences, other subject are
and real world experiences and applications.
Demonstrates an accurate knowledge of the subje

(@]

(@]

(@]

The teacher demonstrates an understanding of the curriculum, subject content, and the develppetEntd

0 Demonstrates skills relevant to the subject
area(s) taught.

0 Bases instruction on goals that reflect high

expectations and an understanding of the

subject.

Demonstrates an understanding of the

intellectual, social, emotional, and physical

development of the age group.

0 Communicates clearly and checks for

(@]

area(s) taught. understading.

Comments

2. Instructional Planning

The teacher plans using the Virginia Standards ¢
and data to meet the needs of all students.
0Al 'igns |l esson objecti

Uses student learning data to guide planning.
Plans time realistically for pacing, content
mastery, and transitions.

0 Plans for differentiated instruction.

O¢ O«

curriculum and student learning needs.
0 Develops appropriate longnd shorrange plans
and adapts planwhen needed.

Comments:

3. Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to
individual learning needs.

0 Uses a variety of effective instructional strategie
and resources.

0 Engages and maintains students in active learni
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6Buil ds student so
skills.

ODi fferenti
needs.

0 Reinforces learning goals consistently througho

lessons.

upon

ates instruct

Comments:

0 Uses instructinal technology to enhance studen
learning.

0 Communicates clearly and checks for
understanding.

4. Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student acagessg pr

guide instructional content and delivery methods, and provide timely feedback to both students and parents

throughout the school year.

0 Uses preassessment data to develop expectatio
for students, to differentiate instruction, and to
document leaning.

0 Involves students in setting learning goals and
monitoring their own progress.

0 Uses a variety of assessment strategies and
instruments that are valid and appropriate for th
content and for the student population.

0 Aligns student assessment witttablished
curriculum standards and benchmarks.

Comments:

0 Uses assessment tools for both formative and
summative purposes and uses grading practices
report final mastery in relationship to content goz
and objectives.

0 Uses assessment tools for both formatind
summative purposes to inform, guide, and adjusit
studentsdéd |l earning.

0 Gives constructive and frequent feedback to
students on their learning.

5. Learning Environment

The teacher uses resources, routines, and procedures to providecatfekpositive, safe, studecentered

environment that is conducive to learning.

0 Arranges the classroom to maximize learning
while providing a safe environment.

0 Establishes clear expectations, with student inpi
for classroom rules and proceduredyear the
school year, and enforces them consistently anc
fairly.

0 Maximizes instructional time and minimizes
disruptions.

0 Establishes a climate of trust and teamwork by
being fair, caring, respectful, and enthusiastic.

Comments:

0 Promotes cultural sensitivity.

ORspects studentsdé dive
culture, race, gender, and special needs.

O0Actively listens and p

needs and responses.

0 Maximizes instructional learning time by working
with students individually as well as in sthal
groups or whole groups.
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6. Professionalism
and participates in professional growth that results in enhanced student learning.

0 Collaborates and communicates effectively with 8 Works in a collegial and collaborative manner

the school communi ty 1 withadministrators, other school perseh and
being and success. the community.
0 Adheres to federal and state laws, school policie 6 Builds positive and professional relationships wi
and ethical guidelines. parents/guardians through frequent and effectiv
0 Incorporates learning from professional growth communication concern
opportunitiesmto instructional practice. 0Serves as a contribut
0 Sets goals for improvement of knowledge and professional learning community thrdug
skills. collaboration with teaching colleagues.
0 Engages in activities outside the classroom 0 Demonstrates consistent mastery of standard o
intended for school and student enhancement. and written English in all communication.
Comments:

The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibi

7. Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriatetstadédemic progress.

0 Sets acceptable, measurable, and appropriate 6 Provides evidence that achievement goals have
achievement goals for student learning progress been metincluding the statg@rovided growth

based on baseline data. measure when available as well as other meast
0 Documents the progress of each student of academic progress.
throughout the year. 0 Uses available performance outcome data to

continually document and communicate student
progress and develop interim learning targets.

Comments:

Additional Comments:

Teacher 6s Name

Teacherés Signature

(@}
%)
Z
®
3
®

Observer

Observerb6s Signature
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Classroom Observation
Formal Observation/Document Review

Directions:Evaluators use this form to document the required annual observations of the teacher.
This form focuses on the seven performance standards. Some standards may not be documented
in a single observation. A copy of this form will be given to the teacher.

Teacher: Date:

Observer: Class/Time:

Documentation Log Review: __ Yes No

1: Professional Specific Examples:
Knowledge

2: Instructional Specific Examples:
Planning

3: Instructional Specific Examples:
Delivery

59



CESA 6 Teacher Performance Evaluation System Handbook

4: Assessment of
and for Student
Learning

Specific Examples:

5: Learning
Environment

Specific Examples:

6: Professionalism

Specific Examples:

7: Student
Academic
Progress

Specific Examples:

Observer 6s

Signatur

e .

Teacher 6s

Si

gnhatur e:
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1: Professional Knowledge
1.1 Effectively addresses appropriate curriculstandards.

l2 I ntegrates key content el ements and facil
instruction.

1.3 Demonstrates an ability to link present content with past and future learning experiences, ot
subject areas, and real wodgperiences and applications.

1.4 Demonstrates an accurate knowledge of the subject matter.
1.5 Demonstrates skills relevant to the subject area(s) taught.
1.6 Bases instruction on goals that reflect high expectations and an understanding of the subjeg

1.7 Demonstrates an understanding of the intellectual, social, emotional, and physical developn
of the age group.

1.8 Communicates clearly and checks for understanding.

2: Instructional Planning

2.1 Uses student learning data to guide planning.

2.2 Plars time realistically for pacing, content mastery, and transitions.

2.3 Plans for differentiated instruction.

24 Al igns | esson objectives to the school 6s
2.5 Develops appropriate longnd shorrange plans, and adaptlans when needed.

3: Instructional Delivery

3.1 Engages and maintains students in active learning.

32 Builds upon studentsd existing knowledge
33 Di fferentiates instruction to meet the st
3.4 Reinforces learning goals castently throughout the lesson.

3.5 Uses a variety of effective instructional strategies and resources.

3.6 Uses instructional technology to enhance student learning.

3.7 Communicates clearly and checks for understanding.

4: Assessment of and for Studdriearning

4.1 Uses preassessment data to develop expectations for students, to differentiate instruction, a
document learning.

4.2 Involves students in setting learning goals and monitoring their own progress.

4.3 Uses a variety of assessment sg@e and instruments that are valid and appropriate for the
content and for the student population.

4.4 Aligns student assessment with established curriculum standards and benchmarks.

4.5 Uses assessment tools for both formative and summative purposaseargtading practices
that report final mastery in relationship to content goals and objectives.

4.6 Uses assessment tools for both formative and summative purposes to inform, guide, and ag
studentsd | earning.

4.7 Gives constructive and frequent @ack to students on their learning.
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5: Learning Environment

5.1
5.2

5.4
5.4
5.5
5.6
5.7
5.8

Arranges the classroom to maximize learning while providing a safe environment.

Establishes clear expectations, with student input, for classroom rules and procedures early
the schol year, and enforces them consistently and fairly.

Maximizes instructional time and minimizes disruptions.

Establishes a climate of trust and teamwork by being fair, caring, respectful, and enthusiasti
Promotes cultural sensitivity.

Resped studentsd diversity, including | ang
Actively |istens and pays attention to st

Maximizes instructional learning time by working with students individually as well asat sm
groups or whole groups.

6: Professionalism

6.1

6.2
6.3
6.4
6.5
6.6

6.7

6.8

6.9

Coll aborates and communicates effectivel
well-being and success.

Adheres to federal and state laws, school policies and ethical guidelines.

Incorporates learning from professional growth opportunities into instructional practice.
Sets goals for improvement of knowledge and skills.

Engages in activities outside the classroom intended for school and student enhancement.

Works in a cokgial and collaborative manner with administrators, other school personnel, aij
the community.

Builds positive and professional relationships with parents/guardians through frequent and
effective communication concerning studenrn

Servems a contributing member of the school
collaboration with teaching colleagues.

Demonstrates consistent mastery of standard oral and written English in all communication.

7: Student Academic Progress

7.1

7.2
7.3

7.4

Sets aceptable, measurable and appropriate achievement goals for student academic progr
based on baseline data.

Documents the progress of each student throughout the year.

Provides evidence that achievement goals have been met, including tetated growth
measure when available as well as other multiple measures of student growth.

Uses available performance outcome data to continually document and communicate stude
academic progress and develop interim learning targets.
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Informal Clasroom Observation Form

Directions: This form can be used by the evaluator to document during informal classroom
observation. One form should be given to the teacher and one copy should be maintained by the
evaluator for the entire evaluation cycle toodiment growth and development.

Teacher: Subject: Date:
Observer: Time:
1. PROFESSIONAL KNOWLEDGE SPECIFIC EXAMPLES:

AAddresses appropriate curriculum standards

Al nt egrates key content e
use of higher level thinking skills

ADemonstrates ability to link present content with past g
future learning

A Demonstrates an accurate knowledge of the subject
area(s) taught

Demonstrates skills relevant to the subject area(s) tau
ABases instruction on goals that reflect high expectatior

ADemonstrates an understanding of the knowledge of
development

A communicates clearly
2. INSTRUCTIONAL PLANNING SPECIFIC EXAMPLES:

A uses student learning data to guide planning

APlans time for realistic pacing

APlans for differentiated instruction

AAIigns lessm objectives to curriculum and student neeg

ADeveIops appropriate longnd shorrange plans and
adapts plans

3. INSTRUCTIONAL DELIVERY SPECIFIC EXAMPLES:
AEngages students
ABuilds on prior knowledge
A Differentiates instruction
AReinforces learning goals
AUses a variety of strategies/resources
AUses instructional technology
ACommunicates clearly
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4. ASSESSMENT OF AND FOR STUDENT LEARNING
Auses preassessment data
Alnvolves students in setting learning goals
AUses valid, appropriate assessrsent
AAIigns assessments with standards
A Uses a variety of assessment strategies

AUses assessment tools for formative/summative purpd

AGives constructive feedback

SPECIFIC EXAMPLES:

5. LEARNING ENVIRONMENT

AArranges the classroom to maximize learning and
provides a safe environment

AEstainshes clear expectations

AMaximizes instruction/minimal disruption
AEstainshes a climate of trust/teamwork
APromotes cultural sensitivity/respects diversity

AListens and pays attent
responses

AMaximizes nstructional learning time by working with

students individually and in groups

SPECIFIC EXAMPLES:

6. PROFESSIONALISM
A collaborates/communicates effectively
A Adheres to laws/policies/ethics
Alncorporates professional development learning

Alncorporates learnmfrom professional growth activities

Asets goals for improvement

A Activities outside classroom

ABuilds positive relationship with parents

A contributes to professional learning community

ADemonstrates mastery of standard oral and written
English

SPECIFIC EXAMPL ES:

7. STUDENT ACADEMIC PROGRESS
ASets student achievement goals
Abocuments progress
AProvides evidence of goal attainment
ADeveIops interim learning targets

SPECIFIC EXAMPLES:

NOTE: Itis unlikely that all teacher performance standards would be documented in a single
classroom visit. In fact, an observation might focus on a specific standard.

Teacher 6s Name

Teacherés Signature

Observer6s Name

Observerb6s Signatur

e
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Classroom Observation Form 4
Time on Task Chart

Teacher Subject
Number of Students
Observer Date
Start/End Time
Interval Task, activity, event, Off-Task Behaviors Teacher Management
question (Note# of students.) Strategy
5 min Disrupting Others Verbal T Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
# Negative 1
10 min Disrupting Others Verbal i Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
# Negative 1
15 min Disrupting Others Verbal 7 Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
# Negative 1
20 min Disrupting Others Verbal T Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
# Negative 1
25 min Disrupting Others Verbal T Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
# Negative 1
30 min Disrupting Others Verbal ) Comments:
# Nonverbal 1
Visibly Disengaged Positive 1
______# Negative 1
Notes:

Disrupting Others includes students who are not only-tdfk, but also are distracting others from the
teacherassigned tasks.

Visibly Disengagedincludes students who are not focusing on the tesatsgned tasks (e.qg.
daydreaming), but who are not distracting other stteden

Teacher Management Strategys any action taken by the teacher in response to (or in anticipation of) a
lack of attention by students.

65




Amelia County Public Schools Teacher Performance Evaluation System

Classroom Observation Form 5
Questioning Techniques Analysis

Directions: Record all the questions asked by th&cher orally and in writing during the lesson.
Place the question in the space beneath the appropriate level. Then tally the number of questions
by level and calculate a percentage.

Teacher 6s_ Name Date Time Started/Ended
Observerd6s Name Grade/Subject:
Type of Question Total # | Percent

Low Cognitive (Recall)

Intermediate Cognitive (Comprehension)

Application and High Cognitive (analysis, synthesis, evaluatior|

Total of all questions

Based on the percentages what level ofkihip was targeted?

How clearly worded were the questions?
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Documentation Log Cover Sheet

Teacher:

Year:

School

Standards

Required
ltem

Examples of
Evidence

Evidence
Included

Summary/Reflection of

Evidence

1. Professional
Knowledge

Transcripts
Certificates
Plans

May include:

o

0

Transcripts of
coursework
Professional
Development
certificates

Samples of
innovative
approaches
developed by teache

Annotated list of
instructional
activities
Lesson/intervention
plan

Journals/notes that
represet reflective
thinking and
professional growth

2. Instructional
Planning

Evidence of
using data
about student
learning to
guide planning
and instruction

May include:
0 Differentiation in

lesson planning and
practice
Analysis of
classroom
assessment
Datadriven
curriculum revision
work
Examples:
o Course
syllabus
0 Substitute
lesson plan
0 Annotated
learning
objectives
(Essential
Knowledge)
o E.S.
Newsletter &
Webpage
o Calendar
o Framework
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3. Instructional Evidence of May include:

Delivery effective 0 Annotated
instructionad photographs of class
delivery with a activities
variety of 0 Handouts or sample
instructional work

(@]

strategies to Video/audio samples
engage the of instructional units
student learner.

4. Assessment of | Evidence of the] May include:
and for Student | use of baseline| 06 Samples of baseline
Learning and periodic and periodic

assessments assessments given

0 Samples of both
formative and
summative
assessment

0 Graphs or tables of
student results

0 Records within
electronic curriculum
mapping tob
Examples:

- Brief report
describing your
record keeping
system and how i
is used to monitol
student progress
Copy of scoring
rubrics
Photographs or
photocopies of
student work with
written comments
Samples of
educational
reports, progress
reports or étters
prepared for
parents or
students
Copy of
disaggregated
analysis of
student
achievement
scores on
standardized test
-Copy of

journals of seH
reflection and
self-monitoring

5. Learning Evidence of a May include:
Environment student
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centered
learning
environment

*Student
Survey

0 List of classroom
expectations with
brief explanation of
the procedures used
to develop and
reinforce them

0 Schedule of daily
classroom routines

0 Pictures and
summaries of
learning stations

0 Explanation of
behavior
management
philosophy and
procedures

6. Professionalism

Evidence of :

Commitment
to professional
growth

*Parent
Communicatio
n Log

May include:

0 Record of
participation in
extracurricular
activities and
events

0 Record of
professional
development
takenor given

0 Examples of
collaborative
work with peers

0 Evidenceof
communication
with students,
families,
colleagues and
community

Examples:

- Copy of
classroom
newsletter or
other parent
information
documents

- Sample copy of

interim reports

7. Student
Academic
Progress

*Student
Progress Goal
Setting Form

Annual Student
Achievement Goal
Setting Document and
summary data of studen
growthi Revised at
midterm and end of year
(charts and/or graphs ar
appropriate to
summarize data)

* indicates a requird item

69




Amelia County PublicSchools Teacher Performance Evaluation System

Student: Subject:

Communication Log

Teacher: School Year:

Date Person Purpose Mode Notes

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Conference
E-mail
Note/Letter
Telephone

Q O 1 M O1 1O O g 1O OO OO Ol g OO OO OO Ol g OO OO 1O O g OO OO O D1 Ol OO OO O o1 on
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ProfessionalDevelopment Log

Teacher:

School Year:

Professional Development
Activity

Date

Location

Evidence of Satisfactory
Completion Received

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other

3 Grade
3 Certificate
3 Other
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Grades 12 Student Survey

Directions: Teachers, please explain that you are going to read this sentence twice: As | read the sentence,
color the face that describes how you feel about the sentence.

Teacher 6s Name

Example | ride a school bus to schaol

1. My teacher listens to me.

2. My teacher gives me help whe
| need it.

3. My teacher shows us howtod
new things.

4. | know what | am supposed to
do in class.

5. lam able to do the work in
class.

6. |learn new tings in my class.

RN SFYY SPRY S ST JF) I &
ANANANANANAN AN
'l ) el N

COMMENTS:
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Grades 35 Student Survey

Directions Follow along as | read the statements. Respond to the statements by placing a check
mark

Beneaththe responsei YE S, 0 A SOMET I ih& Bestdesaibes Howyde| about

the statement.

Teacher 6s Name School Year
Example: 1 like listening to music. Yes Sometimes  No
v
Yes | S0Me | \g
times

1. My teacher listens to me.

2. My teacher gives me help when | need it.

3. My teacher shows us how to do new things.

4. My teacher encourages me to evaluate my own learning.

5. | am able to do the work in class.

6. |learn new things in my class.

7. My teacher uses many ways to teach.

8. My teacher explains how my learning can be used outside
school.

9. My teacher explains why | get things wrong on my work.

10. My teacher shows respect to all students.

11. My teacher demonstrates helpful strategieskills for my
learning.

12. There are opportunities to reflect on my learning in my cla

13. My teacher allows me to make some choices about my
learning.

COMMENTS:
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Grades 68 Student Survey

The purpose of this survey is to allow you to gyeeir teacher ideas about how this class might
be improved.

Directions: DO NOT PUT YOURNAME ONTHISSURVEBNr i t € your teacher os
space provided. Listed below are several statements about this class. Indicate your agreement
with each satement. If you strongly disagree, cirdlaf you strongly agree, circl®. If you wish

to comment, please write your comments at the end of the survey.

Teacher 6s Name School Year Class/Period
ow ] pd > ([ >Ww
g5 8 | 2% |55
QD Q — D D
fSa|§ |8 | ® |®°&
o < ® <

Example 1 like listening to music.

=
N
w
N
)]

1. My teacher creates a classroom environment that
allows me to learn.

2. My teacher encourages me to evaluate my own

learning.

My teacher allows me to demonstrate my learning

a \ariety of ways.

My teacher gives clear instructions.

My teacher shows respect to all students.

My teacher is available to help outside of class.

My teacher grades my work in a timely manner.

My teacherrelates lessons to other subjects or the

world.

9. My teacher respects different opinions.

10.My teacher uses a variety of activities in class.

11.My teacher encourages all students to learn.

12.My teacher expects me be successful.

13.My teacher is knowledgeable about the subject.

14.My teacher provides helpful feedback.

w
N
[
&

© N0k
e
NN NN N
w|lw|w|w|w
I RS E N RSN RSN
g|la|a|a|a;

RIR|R|R|Rk|k
NNN NN N
wlwlw|lw|w|w
RN EIEIES
GGG

COMMENTS:

Grades 312 Student Survey

74



Amelia County PublicSchools Teacher Performance Evaluation System

The purpose of this survey is to allow you to give your teacher ideas ahsuthisoclass might be
improved.

Directions: DO NOT PUT YOUR NAME ON THIS SURVEY. Write your class period in the space
provided. Listed below are several statements about this class. Indicate your agreement with each
statement. If you strongly disagrecirclel; if you strongly agree, circlg. If you wish to comment, please

write your comments at the end of the survey.

Teacher s Name School Year Class Period

aalbesiq
AlBbuons
aalbesiq
[ennaN
90.by
90.by
AlBuons

Example | like listering to music.

N
N
w
I
ol

I n this class, my teach

gives clear instructions.

treats everyone fairly.

is available for help outside of class time.

clearly states the objectives for the lesson.

grades my wrk in a reasonable time.

relates lesson to other subjects or the real

world.

allows for and respects different opinions.

encourages all students to learn.

uses a variety of activities in class.

communicates in a way | can understand.

manages the classroom with a minimum of

disruptions.

12. shows respect to all students.

13. consistently enforces disciplinary rules in a fg
manner.

14. makes sure class time iseglsfor learning.

15. is knowledgeable about his/her subject area.

16. clearly defines longerm assignments (such as
projects)

17. sets high expectations.

18. helps me reach high expectations.

19. assigns relevant homewkor

20. communicates honestly with me.

N N N T T
NNNN N[N
wlw|w|w|w|w
EE SN S P SN N
ala|a|a|a|o

o0~ wWINE

ol
ISR

R I I Y TSI T
R N N S Y I N S N EIEESY
gla|ja|o| o jajla] o ;| a |;alajalo;

NININING N INN N NN INDNDNN
WWWW W [WW W W W Wwww

COMMENTS

75



Amelia County PublicSchools Teacher Performance Evaluation System

Student Survey Summary

Directions Summarize according to your best judgment. At the secondary level, results may be
analyzed by class, subject, grade, etc., and reported as appropriate.

Teacher s Name:
Grade(s) Subject(s):

Survey form used: U Grades K2 U Grades &b U Grades 6 U Grades 912
1. How many surveys did you distribute?
2. How many completed surveys were returned?

3. What is the percentage of completed questionnaires you received (#1 divided into #2)?
percent

Student Satisfaction Analysis

4. Describe your survey population(s) (i.e., list appropriate demographic characteristics such as
grade level and subject for students).

5. List factors that might have influenced the results (eugvey was conducted near time of
report cards or progress reports).

6. Analyze survey responses and answer the following questions:
A) What did students perceive as your major strengths?

B) What did students perceive as your major weaknesses?

C) How can you use this information for continuous professional growth?

(I'nclude a copy of the survey summary and a
Environment section.)
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Goal Setting for Student Academic Progress Form

Directions This form is adol to assist teachers in setting a goal that results in measurable
learner progress. NOTE: When applicable, learner achievement/progress should be the focus
of the goal. Enter information electronically into the cells.

Teacher 6s Name:

Subject/Grade:

Initial Goal Submission (due by

to the evaluator)

School Year:

I. Setting (Describe the population
and special learning
circumstances)

I1. Content/Subject/Field Area (The
area/topic addressed based on
learner achievement, data analysi
or observational data)

I11. Baseline Data (What does the
current data show?)

9 Data attached

IV. Goal Statement (Describe what
you want learners/program to
accomplish)

V. Means for Attaining Goal (Strategies used to accomplish the goal)

Strategy

Evidence

Target Date

Teacher 6s Name
Teacherd6s Signature
Evaluator &6s Name
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Eval uatordés Signature

V1. Mid-Year Review (Describe goal progress
and other relevant data)

Mid-year review conducted on

Initials: (teacher) (evaluator)

J Data attached

Teacher 6s Name
Teacherd6s Signature

s Name

(@}

Eval uat or

(@}

Evaluatords Signature

VIl End-of-Year Review

- Appropriate Data Received

Strategies used and data provided demonstrate appropriate Student Progress B ves B No

Teacher 6s Name
Teacherd6s Signature

s Name

(@}

Eval uat or

(@)

Evaluatords Signature
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Goal Setting for Student Progress End of Year Reew Form
(with Data Summary Chart)

Directions This form is a tool to assist teachers in setting a goal that results in measurable
learner progress. NOTE: When applicable, learner achievement/progress should be the focus
of the goal. Enter informatioalectronically into the cells (the boxes will expand to fit the text).
Counselor/ Media Specialist/ Teacherés Name:

Subject/Grade: School Year:

End-of-Year Review

Student Growth Percentiles-if Amelia Staff Do Not Use at this time
applicable

1. % Exceeds Goal

2. % Meets Goal

1+2= % Meets and Exceeds Goal
Student Achievement Goal Setting | 3- —? Does not meet goal

Other Measures

J Appropriate Data Received (include in Standard 7 section of notebook/binder)
Copy of Pre PostTest (SGA #1 and #2; NWEA MAP Pre and Post)

Data charts of data included (pitest data/baseline, migear data (if applicable) and final daté)please
use separate charts for separate classes or subjects.

Summary of data included (a summaryotéls written out or charted for an overview of daiaplease use
ONE summary for the same subject, two different summaries if for two diatgetts.

Strategies used and data provided demonstrate appropriate Student Growth 9 Yes 9 No

Eval uatordéds Signature

Teacher 6s
Signature Date

Summative Evaluation forms will be completed for a full evaluation conference. Meetings will be scheduled with all staff
on full evaluation. Staff on partial evaluations will receive feedback by the end of August unless they schedule a meeting
with th eir supervising administrator.
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Teacher Interim Performance Report

Directions: Evaluators use this form in the fall to maintain a record of evidence documented for
each teacher performance standard. Evidence can be drawn from formal observations, informal
observations, portfolio review, and other appropriate sources. This form should be maintained
by the evaluator during the course of the evaluation cycle. This report is shared at a meeting

with the teacher held within appropriate timelines.

Teacher
Grade/Subject

School Year(s)

School

Strengths:

Areas of Improvement:

Teacher

Teacher

Eval

Eval

uat

uat

6s Name

6s Signature

or 6s Name

ords Signature
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1. Professional Knowledge
The teacher demonstrates an understanding of the cu
students by providing relevant learning experiences.

(@]

Effectively addresses appropriate curriculum
standhrds.

Integrates key content elements and facilitates
studentsoé use of highel
instruction.

Demonstrates ability to link present content with p
and future learning experiences, other subject are
and real world experiences aagplications.
Demonstrates an accurate knowledge of the subje
area(s) taught.

O«

O«

(@]

rriculum, subject content, and the developmental n

Demonstrates skills relevant to the subject
area(s) taught.

Bases instruction on goals that reflect high
expectations and an understanding of the
subject.

Demonstrates an derstanding of the
intellectual, social, emotional, and physical
development of the age group.

0 Communicates clearly and checks for
understanding.

0

0

O¢ O«

Plans time realistically for pacing, content
mastery, and transitions.
0 Plans fo differentiated instruction.

0

Comments:

Comments
UEvident  UNot Evident
2. Instructional Planning
The teacher plans using the Virgini St andar ds of Learning, the sch
resources, and data to meet the needs of all students.
Uses student learning data to guide planning. OAl i gns lesson objectiv

curriculum and student learning needs.
Develops appropriate longnd shorrange
plans and adapts plans when needed.

U Evident U Not Evident

3. Instructional Delivery

individual learning needs.

0 Engages and maintains students in active learni

O0Buil ds upon students?d
skills.

oDi fferentiates instrud
needs.

0 Reinforces learning goals consistently througho!
lessons.

Comments:

The teacher effectively engages students in learning by using a variety of instructional strategies in order

0 Uses a variety of effective instructional strategie
and resources.

0 Uses instructinal technology to enhance studen
learning.

0 Communicates clearly and checks for
understanding.

U Evident U Not Evident
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4. Assessment of and for Student Learning

The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic prg
guide instructional content and delivery methods, and providaytifeedback to both students and parents
throughout the school year.

0 Uses preassessment data to develop expectatio 6 Uses assessment tools bmth formative and

for students, to differentiate instruction, and to summative purposes and uses grading practices
document learning. report final mastery in relationship to content goe
0 Involves students in setting learning goals and and objectives.
monitoring theirown progress. 0 Uses assessment tools for both formative and
0 Uses a variety of assessment strategies and summative purposes to inform, guide, and adjusit
instruments that are valid and appropriate forthh st udent sé6 | earni ng.
content and for the student population. 0 Gives constructive and frequent feedback to
0 Aligns student assessment with established students on their learning.

curriculum standards and benchmarks.

Comments:

U Evident U Not Evident

5. Learning Environment

The teacher uses resources, routines, and procedures to provide a respectful, positive, safeestiatedt
environment that is conducive to learning.

0 Arranges the classroom to maximize learning Promotes cultural sensitivity.
while providing a safe environment. Respects studentsd div
0 Establishes clear expectations, with student inpt  culture, race, gender, and special needs.
for classroom rules and procedures early in the 0 Actively listens and pays attentiondot u d e n t
school year, and enforces them consistently anc  needs and responses.

O¢ O«

fairly. 0 Maximizes instructional learning time by working
0 Maximizes instructional time and minimizes with students individually as well as in small
disruptions. groups or whole groups.

0 Estabishes a climate of trust and teamwork by
being fair, caring, respectful, and enthusiastic.

Comments:

U Evident U Not Evident
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6. Professionalism
The teacher maintains a commint to professional ethics,
communicates effectively, and takes responsibility for and
participates in professional growth that results in enhanced
student learning.

0 Collaborates and communicates effectively with 8 Works in a collegial and collaborative manner
the school community to promote studer® -we  with administrators, other school personnel, anc

being and success. the community.
0 Adheres to federal and state laws, school policie 6 Builds positive and professional relationships wi
and ethical guidelines. parents/guardizs through frequent and effective
0 Incorporates learning from professional growth communi cation concern
opportunities into instructional practice. 0Serves as a contribut
0 Sets goals for improvement of knowledge and professional learning community through
skills. collaboration with teaching colleagues.
0 Engages imctivities outside the classroom 0 Demonstrates consistent mastery of standard o
intended for school and student enhancement. and written English in all communication.
Comments:

U Evident U Not Evident

7. Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress.

0 Sets acceptable, measurable, apgropriate 0 Provides evidence that achievement goals have
achievement goals for student learning progress  been met, including the stapeovided growth
based on baseline data. measure when avabé as well as other

0 Documents the progress of each student multiple measures of student academic progress
throughout the year. 0 Uses available performance outcome data to

continually document and communicate student
academic progress and develop interim learning
targets.

Comments:

U Evident U Not Evident
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Teacher Summative Performance Report

Directions Evaluators use this form prior to June®® provide the teacher with an assessment
of performance. The teacher should be given a copy of the form at thé emchaevaluation
cycle.

Teacher’s Name School Year(s)
Grade/Subject School
Contract Status: U Probationary U Continuing Contract

1. Professional Knowledge

The teacher demonstrates an understanding of the curriculum, subject content, and the Rating
developmental needs of students by providing relevant learning experiences. U Exemplary
U Proficient
0 Effectively addresses appropriate 0 Demonstrates skills relevant to the subj U DNeZ(;IgSplng/
curriculum standards. area(s) taught. Improvement

0 Integates key content elements and
facilitates students
thinking skills in instruction.

0 Demonstrates ability to link present content
with past and future learning experiences,
other subject areas, and real world
experiences and applicatgn

0 Demonstrates an accurate knowledge of the
subject area(s) taught.

0 Bases instruction on goals that reflect h
expectations and an understanding of tf
subject.

0 Demonstrates an understandofghe
intellectual, social, emotional, and phys
development of the age group.

0 Communicates clearly and checks for
understanding.

Comments

U Unacceptable

2. Instructional Planning

Rating

The teacher plans using the Virginia Stan
strategies, resources, and data to meet the needssifidénts. U Exemplary
U Proficient
= ; ; U Developing/
0 Uses student learning data to guide OALl I :3 ns g ' ‘ZS SI on ob é € Needsp g
planning. curriculum and student learning needs. Improvement

0 Devebps appropriate longnd shor

0 Plans time realistically for pacing, content
range plans and adapts plans when neg

mastery, and transitions.
0 Plans for differentiated instruction.

Comments:

U Unacceptable
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0

(@]

Differentiates instruction to meet the
studentsd needs.
Reinforces learning goals consistently
throughout lessons.

Comments:

0 Communicates clearly and checks for
understanding.

Page 2 of 4
3. Instructional Delivery Ratin
The teacher effectively engages students in learning by using a variety of instructional strate 9
in order to meet individual learngnneeds. U Exemplary
U Proficient
& Engages and maintains students in active & Uses a variety of eéttive instructional U DNeggg’sp'”g/
learning. strategies and resources.
. . o : - Improvement
O0Buil ds upon st udent s dUsesinstructional technology to enhance
. . U Unacceptable
and skills. student learning.

4.
The teacher systematically gathers, analyzes, and uses all relevant data to measure student
academic progress, guide instructional contemd aelivery methods, and provide timely feedba
to both students and parents throughout the school year.

(@]

(@]

Assessment of/for Student Learning

0 Uses preassessment data to develop

expectations for students, to differentiate
instruction, and to document learning.
Involves students in settingarning goals
and monitoring their own progress.

Uses a variety of assessment strategies ar
instruments that are valid and appropriate
for the content and for the student
population.

0 Aligns student assessment with establishet

curriculum standards aneébchmarks.

0 Uses assessment tools for both formativi
and summative purposes and uses grad
practices that report final mastery in
relationship to content goals and objecti

0 Uses assessment tools for both formativ
and summative purposes to informjagy
and adjust student

0 Gives constructive and frequent feedbad
to students on their learning

Rating

U Exemplary

U Proficient

U Developing/
Needs
Improvement

U Unacceptable

environment.

0 Establishes clear expectations, with

student input, for classroom rules and
procedures early in the school year, and
enforces them consistently and fairly.

0 Maximizes instrutional time and

minimizes disruptions.

enthusiastic.

Promotes cultural sensitivity.

Respects student sb

language, culture, race, gender, and spe

needs.

0 Actively listens and pays attention to
studentsd needs an

0 Maximizes instructional learning time by
working with students individually as wel
as in small groups or whole groups.

0
0

Comments:
5. Learning Environment Ratin
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, 9
centered environment that is conducive to learning. U Exemplary
U Proficient
& Arranges the classroom to maximize 8 Establishes a climate of trust and teamw| Y DNeZ(;Idosplng/
learning while providing a safe by being fair, caring, respectful, and Improvement

U Unacceptable
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Comments:

6. Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and t
responsibility for and participates in professional growth that results in enharngddrg learning.

0 Works in a collegial and collaborative
manner with administrators, othgchool
personnel, and the community.

0 Builds positive and professional
relatonships with parents/guardians
through frequent and effective

0 Collaborates and communicates effectively
within the school community to promote
st ud e n-bem@andwsedcdss.

0 Adheres to federal and state laws, school
policies, and ethical guidelines.

0 Incorporates learning from professional

growthopportunities into instructional communication conc
practice. progress.

0 Sets goals for improvement of knowledge 0 Serves as a contributing member of the
and skills. school 6s pr of @nmsenityo

through collaboration with teaching
colleagues.

0 Engages in activities outside the classroom
intended for school and student

enhancement. 0 Denvonstrates consistent mastery of
standard oral and written English in all
communication.
Comments:

Rating

U Exemplary

U Proficient

U Developing/
Needs
Improvement

U Unacceptable

7. Student Academic Progress
The work of the teacher results in acceptable, measurable, and appropriate student academ
progress.

0 Provides evidence that achievement
goals have been met, including the
stateprovided progress data when
available as well agther multiple
measures of student growth.

0 Uses available performance outcome)
datato continually document and
communicate student academic
progress and develop interim learning
targets.

0 Sets acceptable, measurable, and appropriate
achievement goals for student learning
progress based on baseline data.

0 Documents the progress of each student
throughout the year.

Comments:

Rating

U Exemplary

U Proficient

U Developing/
Needs
Improvement

U Unacceptable
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Overall Evaluation Summary:
Include comments here

5 Exemplary

o

Proficient

o

Developing/Needs Improvement

8 Unacceptable

8 Recommended for placement on erformance Improvement Plan. (One or more
standards areUnacceptable, or two or more standards areDeveloping/Needs
Improvement.)

Commendations:

Areas Noted for Improvement:

Teacher Improvement Goals:

Eval uat or 6s Name Teacher 6s Name

Eval uatordés SignatureTeacher 6 T&dcghradaurse gnatur
receipt of the summativeraluation, not necessarily
agreement with the contents of the form.)

Date Date

Site Administratoros Name

Site Administratoro6s DbBatggnat ur e
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Support Dialogue Form(optional)

Directions Teachers and evaluators may use this form to facilitate discussion on areas that
need additional support. Thisfoims opt i onal and wil |l not become
permanent record.

What is the area of targeted support?

What are some of the issues in the area that are causing difficulty?

What strategies have you already tried and what was the res@lt

What new strategies or resources might facilitate improvement in this area?

Teacher 6s Name

Teacher6s Signature

A

Eval uat or 6s Name

Eval uatordés Signature
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Performance Improvement Plan Form
(Required for a Teacher Placed on a Remediation Plan of #ctio

Teacher 6s Name School
Grade/Subject School Year
Evaluator
Performance | Performance Deficiencies Resources/Assistance Provided;
Standard Within the Standard to be Activities to be Completed by the Target Dates
Number Corrected Employee

The t eac hrederdots raceip of te farm, and acknowledgment that the evaluator has
notified the employee of unacceptable performance.

Teacher 6s Name

Teacherdéds Signature

o
wm
Z
Q
3
(9]

Eval uator

Eval uator 6

O
(7]
wn
«
=
Q
—
c
=
@
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Results of Performance Improvement Plat

Performance | Performance Deficiencies
Standard Within the Standard to be Comments Review Dates
Number Corrected

Final recommendation based on outcome of Improvement Plan:

U The performance deficiencies have been satisfactorily corrected: The teacher is no longer
on aPerformance Improvement Plan

U The deficiencies were not corrected: teacher is recommended foem®mral/dismissal.

Teacher 6s Name

Teacher6s Signature Date Reviewed

Signature denotes the review occurred, not necessarily agreement with the final recommendation.

Eval uator 6s Name

Eval uatords Signatur_e Date Reviewed

# These sections are to be completed collaboratively by the evaluator and the teacher. Pages may be added, if needed.
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